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OF MICE AND MEN 

 
In this unit of work you will be studying the novel Of Mice and 

Men by John Steinbeck. The unit is divided into six sections. 

Each section focuses on a particular chapter of the novel and 

there are activities related to this chapter. 

 

You will work through the various activities with your teacher, 

all of which cover the important topics of characters, theme, 

setting and language. The activities will prepare you for the 

critical evaluation of literature that you are expected to 

complete at the end of the unit. There is also the opportunity 

to produce a W1 or W2 piece of writing for your folio. 

 

There are a variety of activities within each section of this 

unit which allow you to work both individually, in pairs and in 

groups. As well as written activities there is the opportunity 

for group discussion as well as solo feedback sessions. The 

various activities are marked with different symbols to make it 

easier for you to identify them. 

 

Your teacher will decide how to organise the activities within 

this unit and at what pace you will work through them. It will 

also be necessary for the teacher to provide additional 

information and explain certain literary techniques that are 

used in the novel in order for you to get the most out of the 

activities. 

 

 

 

 
 

 



 

KEY TO SYMBOLS USED IN THE UNIT 

 

This symbol indicates that the pupils are to listen to 

an exposition or explanation from the teacher. 

 

 This symbol indicates that the activity involves 

watching a video. 

 

 This symbol indicates that there is an activity for 

the pupils to do. 

 

 This symbol indicates an extension exercise. 

 

This symbol indicates a help sheet. 

 

This symbol indicates an activity that is going to be 

formally assessed. 

 



 This symbol indicates that the activity involved 

is a group discussion. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

CONTEXTUALISING  

 

OF MICE AND MEN 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



BACKGROUND INFORMATION 

 

INFORMATION ON AUTHOR 
 

 
John Steinbeck was born in Salinas in California on 27th 

February 1902 and grew up in a fertile agricultural valley, 25 

miles from the Pacific Coast. It is this valley and coastline that 

appear in much of his work. He was the third of four children. 

His parents owned a considerable amount of land; his mother 

was a teacher. 

 

When he was at High school and College he earned money by 

working in fields packing plants such as lettuce, sugar beets 

and broccoli.  

 

In 1919 he went to University and studied literature for five 

years. He had to take spells away from University in order to 

earn money to support himself. He earned money by doing 

various jobs such as being a clerk, shop assistant, waiter and 

labourer. 

 

After leaving University in 1925 he went to New York. He 

wanted to be a writer; his parents wanted him to be a lawyer. 

He worked for a while as a journalist but was sacked and had a 

series of temporary jobs after that. 

 

He married and moved to Pacific Grove where he carried on 

writing. His father supported him and his wife while he was 

trying to establish himself. He produced many books and moved 

into film making. Much of his work had its roots in the 

Californian way of life and friendship was one of its main 

theme. 

 

He once wrote in a journal: 



“In every bit of honest writing in the world there is a base 

theme. Try to understand men. If you understand each other 

you will be kind to each other. Knowing a man well never leads 

to hate and nearly always leads to love.” 

 

Steinbeck was married three times and had two sons with his 

second wife. He was a lonely, modest and restless man. He was 

never content and seemed to be always searching for 

something more. 

 

The last decades of his life were spent in New York City and 

Sag Harbour with his third wife. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



HISTORICAL INFORMATION 

 
Steinbeck began to write Of Mice and Men in 1936. 

 

The 1930s were a particularly turbulent time in America. 

Economic and environmental factors affected many people and 

changed the way of life that they had been used to. 

 

In California, in places like the Salinas Valley one of the main 

forms of employment was the production and harvesting of 

crops. There were huge open expanses of fertile ground which 

were perfect for crop growing. California’s temperate climate 

allowed for crops to be grown and harvested at different times; 

people could move from harvesting one crop to another as they 

became ripe thus in effect keeping people suitably employed 

for months. 

 

From the 1870s-1930 the crops were harvested by itinerant 

workers, mostly single men for whom roving became a way of 

life. These men would travel great distances, either walking, 

using cheap bus services, hitch hiking or travelling by train. 

Some carried blanket rolls or bindles on their backs or slept 

rough. They would receive $2.50 or $3.00 a day plus food and 

board. Food was basic as was the living conditions but industrial 

action at the time of WW1 had increased wages.  

 

This was a way of life that was about to change drastically. 

Industrialisation and mechanisation was one factor. 

 

Another factor was the Great Depression following WW1. The 

price of crops dropped which caused farmers to increase their 

productivity and cultivate more land in order to make more 

money. Farmers ended up spending more money and so became 

over extended. 

 



1929 the Stock Market Crash occurred which only increased 

the problems. Many farmers lost their farms as banks came to 

collect their money and tenant farmers were turned out. These 

displaced farmers tried to find work but there was an 

unemployment rate of 30%. 

 

Increased productivity placed greater strain on the land. Rich 

soil lost its moisture and nutrients and began to erode. 

Farmers were ignorant of good farming methods. In 1931 began 

the 7 year drought. In 1932 there were dust storms. As a 

result the land dried up and many farms literally blew away. 

Parts of America became known as the Dust Bowl.  

 

Driven by the Great Depression, drought and storms thousands 

of farmers packed up and made the journey to California. 

There were stories that life was better here. There was a 

longer growing season and more opportunities of work. 

 

However, California was not the Promised Land. Although the 

weather was better and the fields were bountiful California 

felt the effects of the Depression as well. The local state was 

already overburdened and incomers only increased the problem. 

Many of the travellers found themselves turned away at the 

border. Those who did make it in found it hard to get a job. If 

they were lucky to find a job then the wages were often very 

low. Many could not support their families and ended up setting 

up camps along the ditches in the fields. 

 

Their arrival in California did not put an end to the migrants 

travel. Their lives were characterised by transience as they 

had to move around following crops in order to keep earning a 

steady wage. 

 

Things did begin to improve but a way of life had change for 

good. 



 

In 1937 labour camps began to be set up in an attempt to 

resolve poor sanitation and health problems. 

 

World War II wore on and the state of the economy slowly 

improved. Many of the Migrant workers began to be employed 

in the war effort. Many began to put down firm roots and 

settle down with their families. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



CONTEXTUALISING OF MICE AND MEN 

 

ACTIVITY ONE 

 
In this activity the teacher will spend some time going over 

with you the economic and environmental influences that were 

affecting America in the 1930s. They will show you pictures 

and photos of the people and the places. The teacher might 

also show you a video that highlights and explains such things 

as the Wall Street Crash.  

The teacher will ask you to discuss as a whole class what it 

might have been like to have lived at that time. 

 

The teacher might also go over a bit of Steinbeck’s background 

or they may choose just to hand out a sheet which highlights 

things about him for you to read in your own time. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



OF MICE AND MEN 

 

 

   The teacher will have spent a bit of time 

explaining the history of 1930’s America to you. You should by 

now have a grasp of the economic and environmental factors 

that were in place in America during this period. 

 

The teacher will explain a little about Of Mice and Men  before 

you begin to read the novel. 

 

 Of Mice and Men is set in Soledad, California- an area 

Steinbeck was very familiar with. The story is about two 

drifters moving from farm to farm in search of work. 

Steinbeck detaches his story from the labour unrest of the 

1930’s and places the story in a less turbulent period when 

drifters could freely walk around the countryside and when 

work was plentiful.  

 

His story therefore is not so much concerned with the 

problems of the 1930’s although these things are hinted at 

throughout the story and it is necessary that you keep the 

social problems in mind when reading the story. 

 

 

 

 

 

 

 

 

 



ACTIVITY ONE 

 

TASK ONE 

As a whole class watch the opening scenes of the video 

Oh Brother Where Art Thou? When you are watching the 

video consider the following points. 

 

What kind of landscape do you see? 

 

What would it be like to live there? 

 

What would it be like to work there? 

 

How does it differ from the landscape in which you live? 

 

Make notes in your jotter when watching the opening scenes 

and then discuss your ideas with the teacher and the rest of 

the class. 

 

The teacher will provide you with maps of California and will 

point out to you places of relevance on it- such as Soledad and 

the town of Weed.  

 

 

 

 

 

 

 

 

 

 

 



TASK TWO 

 

 Complete the carousel exercise as instructed by the 

teacher. Once you have moved around all the tables, examined 

all of the objects, and written your responses on the paper 

provided, the teacher will ask you to discuss as a whole class 

the various objects that you have just looked at. 

 

If there were any objects you were unsure about then the 

teacher will be able to explain them in more detail. 

 

 

 

TASK THREE 

 

For this activity you will be asked to sit and close your 

eyes and listen to a description that the teacher will read out 

to you. 

 

The description will be of a typical day as a drifter on a ranch 

like the one you are going to read about in Of Mice and Men. 

 

Listen carefully to the description and imagine what it would 

have been like to have lived such a life.  

 

Consider if you would have liked it and why.  

 

 Would you have hated it? Why? 

 

 How do you think you would have felt working there every day? 



 

The teacher will ask you to open your eyes and then in pairs to 

jot down your ideas. One of you is to report back your 

suggestions.  

 

Listen to other peoples suggestions and see if you agree with 

them. 

 

ACTIVITY TWO 

 

You have a choice of tasks to do in this activity. Pick 

the one that appeals the most to you. 

 

1. In a group make up a collage that describes what life 

would have been like in 1930s California. Include pictures 

and descriptions that give a real sense of the lifestyle of 

a drifter. 

 

2. Write a short descriptive piece from the viewpoint of a 

drifter. Describe a typical day they might have, making 

sure to include their emotions and feelings as well as the 

different activities that they might undertake. 

Your piece can take the form of a diary if you like. 

 

3. In pairs act out a role play where the two of you are 

drifters arriving on a new ranch to work. 

You should use all of the knowledge that you have gained so 

far about American life on the 1930s to help you with this 

task. 

 

 

 



 

OF MICE AND MEN  

BY JOHN STEINBECK 

 

 

ACTIVITIES FOR CHAPTER ONE  

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

You can start working on the following activities after having 

read the first chapter of Of Mice and Men. 

 

ACTIVITY THREE 

 

 In chapter one you are introduced to the characters 

of George and Lennie. They are the two main characters of the 

story so it is important that we look at them in detail. 

 

In your groups you are to consider the following set of 

questions. Listen and respond to one another’s suggestions. One 

member of the group is to take notes. 

 

The teacher will ask one of the members to report back on one 

or two of the questions. 

 

 The person who reports back the groups’ findings should treat 

this as if it were a solo talk so they should make sure their 

answers are clear and logical.  

 

They will not be assessed on this activity- but it is good 

practice for the solo talk. 

 

1. Who are George and Lennie? 

 

2. What does George look like? 

 

3. What does Lennie look like? 

 

4. What kind of person is George? How do we know this? 

 

5. What kind of person is Lennie? How do we know this? 



 

6. What kind of relationship do they have? 

 

 

7. How does Steinbeck establish this relationship through:  

(a) physical images that he uses of the men and (b) the way the 

characters act towards one another? 

 

8. Why do you think these two men travel together when 

George obviously seems fed up with Lennie? 

 

9. Is there any suggestion through Lennie’s actions and 

physical description or George’s words of something bad that is 

going to happen? 

 

 

The teacher will discuss with you how the two characters are 

portrayed, directing you specifically towards Steinbeck’s use 

of imagery and language. 

 

If necessary, they may also choose to discuss direct and 

indirect characterisation with you, and the type of narrator 

that is used in Of Mice and Men. 

 

If the teacher feels that it is relevant, then they may ask you 

to think of characters from film and television that are similar 

to Lennie and George. ( ie Rain man, Forest Gump and the Green 

Mile) 

They may also play Picasso with you. 

 

 

 

 

 

 



  CHARACTER FILE ON LENNIE 

 

Start to write notes on Lennie on the character sheet 

that the teacher will provide you with. 

 

The teacher will model for you how to do this before sending 

you off to do the task on your own. 

 

Below are a list of questions that will help you to think about 

Lennie and the way in which he is portrayed in this first 

section of the novel. You should already have a good grasp of 

this from the previous activity. 

 

Make sure when you complete the sheet that you include the 

page number when you write down a quote. 

 

Also make sure that you include a comment in your own words 

explaining what the quote shows about Lennie. 

 

 

 

 

   LENNIE 

 
1. Find the lines where we are first given a physical 

description of Lennie and write the relevant words down. 

In your own words explain what the description tells us 

about Lennie. 

 

2. There are a lot of animal images used to describe Lennie. 

Find suitable examples and note then down with a comment 



explaining what they suggest about Lennie. Look, for 

example, on page 4, page 5 and page 10. 

 

3. Lennie is very childlike in his actions. Find a quote or 

quotes which show this side of him. 

 

4. Lennie does not learn from his mistakes. Find a quote which 

reveals this aspect of him. Look on page five for example. 

 

5. George is Lennie’s mentor but he also looks up to him. Find 

a quote to show this. 

 

6. Lennie needs to pet things. Find quotes to support this and 

explain what this suggests about Lennie. 

 

7. Lennie has the ability to be evil or at least to cause a lot of 

trouble and yet Steinbeck manages to endear Lennie to the 

reader. Find a suitable quote to suggest this. 

 

8. Lennie is simple but he is aware enough to play on George’s 

feelings of guilt. Find a quote to support this idea. 

 

 

 

 

CHARACTER FILE- GEORGE 

 

 As you did in the previous exercise, start to complete 

the character file on George. 

 

Use the questions below as a guide to help you start to think 

about the character of George. 

 



1. Find the lines where George is first described and note 

them down. What do they suggest about George? 

 

2. George always seems to have to tell Lennie what to do and 

how to act. Find suitable quotes to back this idea up and 

explain what they suggest about George. 

 

3. There are lots of hints that George has had to get Lennie 

out of many a sticky situation. What kind of role does 

George play and how do you think he would feel playing 

this role? 

 

4. Find the lines which reveal George has a dream of being 

alone. Note them down and explain what they suggest 

about George. 

 

5. George also has another dream. He seems to think he and 

Lennie are different from other men. Find the relevant 

passage and note it down. What does it suggest about 

George? 

 

6. George wants to be alone and yet he cannot bear to think 

of Lennie going of to live in a cave. Find the relevant 

passage and note it down. 

 

7. George explains to Lennie that if there is any trouble 

then he is to come back to this pool. Note the relevant 

passage down. What does this say about George and also 

what does it suggest about Lennie? 

 

 

 

The teacher will discuss with the class the two characters and 

their portrayal. 

 



ACTIVITY FOUR 

 

 In groups re-read the opening descriptions of this 

first chapter and note down answers to the following questions. 

 

1. What kind of scene is being described? 

2. How does the scene make you feel? 

3. What kind of images does Steinbeck use? 

4. How do we know that this is a popular place visited by 

many people? 

5. How does the scene change when George and Lennie enter? 

What is this meant to represent? 

 

Once you have finished looking at that scene the teacher will 

give you another scene from this chapter to look at. Different 

groups will get different scenes to look at. 

 

You will be asked to look at one of the following scenes. Read 

the relevant section and answer the questions. 

 

(A) Look at the section on page 9 that begins “ The day was 

going fast now..”  

 

In your pairs make notes on the following. 

1. What kind of scene is being described? 

2. What is the significance of the snake? 

3. What effect do the men’s voices have in this scene? 

4. Why do you think Steinbeck includes this quiet scene? 

Think about what has just been going on between Lennie 

and George. 

 

 



(B) Look at the section on page 12 that begins “The flame of 

the sunset..” and answer the following questions: 

 

1. What kind of scene is being described here? 

 

2. What is the significance of the carp? 

 

3. What is the significance of the “widening rings”? Do they 

remind you of anything earlier on in this scene? 

 

4. Does this scene have a different feel to it than the 

opening scene?  

 

 

(C)Read the final paragraph of the chapter and consider the 

following. 

 

1. What kind of scene is being described here? 

 

2. Why do you think Steinbeck has ended with this  

scene? What is the effect of ending with this scene? 

 

3. Can you think what these quiet, peaceful scenes are 

meant to represent? Do they for, example, remind you 

of anywhere else you might have heard or read about? 

 

The teacher will ask you to report your answers back to the 

rest of the class. They will get one of you to write your 

suggestions up on the board or OHP. 

 

 



The teacher will go over with you the importance of 

the setting and explain in detail to you the importance and 

significance of the images that are used in this chapter. They 

may at this point choose to introduce the idea of 

foreshadowing to you. 

 The teacher will hand out a sheet which is headed 

“Setting”. Using the notes from the last activity start to fill 

out this sheet, noting down any important passages and quotes 

from the first chapter. Make sure you write one or two lines in 

your own words explaining what the relevant quote suggests. 

 

 

 

 

 

ACTIVITY FIVE 

 

 As a whole class exercise you are going to do a 

brainstorming session on the board regarding the themes that 

appear in this first chapter. 

 

The teacher will ask you to suggest what you think are some of 

the themes that appear.  

 

The teacher will then write on the top of pieces of flipchart 

paper the different themes that you have come up with. They 

will place the pieces of flipchart paper on different desks and 

will ask you in groups to move around the desks.  



 

You are to think of examples from the first chapter which 

show the relevant theme and you are to note them down along 

with the page reference. 

 

Once you have moved around all of the tables the teacher will 

discuss your ideas with the class. 

 

Hopefully, you will have come up with the following themes: 

friendship, dream and fate/destiny. 

 

If the teacher thinks you are struggling with this activity then 

they will provide you with a help sheet which has pointers 

outlined on it which will help you get started. 

There are many themes touched upon in this novel. 

 

However, for this unit the themes you will be focusing on are: 

 Tragedy and Fate 

 Friendship 

 Dreams 

 Loneliness 

These are the main themes which will help you answer the 

essay questions that you will be set at the end of the unit. 

 

The teacher will hand out sheets with the title of each theme 

at the top of it. As with the character sheets you are to begin 

to fill out these sheets adding relevant quotes as you see 

appropriate.  

 

The teacher will model for you on the board how they want you 

to take down notes for the various themes. 

 

In pairs work on your theme sheets, helping one another find 

relevant sections in the first chapter. Note that there might 

not be examples of the specific themes in the first chapter- in 



which case just leave the sheet blank. You will be able to refer 

to the answers that are written up on the flipchart paper from 

the previous activity. 

 

 

 
 

HELPSHEET FOR ACTIVITY FIVE 

 

 If you are struggling to think what the themes might 

be in this first chapter or to find evidence to back up your 

suggested theme then consider the following points and look up 

the page references given. 

 

 

 

 

FRIENDSHIP 

 
It will be obvious from you initial reading of the first chapter 

that one of the main ideas of the novel is friendship. In the 

opening pages we are introduced to two characters travelling 

around together. 

 

1. Consider the nature of the friendship that is portrayed in 

this first chapter. What kind of friendship is it? What 

kind of role does George play? Look specifically at page 

15 and also page 16. The friendship is not a 

straightforward one. 

 



 

LONELINESS 

 

1. This theme is only touched on in this chapter. Try to find 

the relevant passage and note it down on your sheet. 

 

DREAMS 

 
Another main theme that appears in this first chapter is 

that of dreams.  

 

1. What are the two dreams that are spoken about in this 

first chapter?  

 

2. Consider why Steinbeck might have included this theme. 

What, for example, does it say about George and Lennie? 

 

FATE/DESTINY 

 
Throughout this novel Steinbeck has written it very carefully 

so that all the way through there is hints and symbols 

suggesting that something sad is going to happen. The reader is 

always aware of an undercurrent of bad feeling even during the 

more light-hearted episodes. 

 

1. Consider the way in which Lennie is portrayed. Are there 

any aspects of him which suggest that trouble is going to 

befall him? Look at pages 8-9and 11. Look at the images 

that are used to describe him and also the fact that he 

struggles to remember him. 

 

2. Is there any significant when George says on page 15 

“..somebody’d shoot you for a coyote?” 

 



3. Do you think that the snake described in the setting is 

meant to suggest anything? 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

OF MICE AND MEN 

BY JOHN STEINBECK 

 

 

 

ACTIVITIES FOR CHAPTER TWO 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



You will only be able to do the following activities once you have 

read the second chapter. 

 

 

ACTIVITY SIX 

The teacher will ask you about all of the new 

characters that appear in this chapter- the Boss, Candy, Curley 

and his wife, Slim and Carlson. With each one they will ask you 

what your initial impressions are of these characters just from 

what you have read so far. 

 

 

In this activity the teacher will play a quick game of Picasso 

with you to get you thinking about the different ways in which 

the characters are portrayed in this chapter. 

 

Look out your character files on George and Lennie as 

you are going to work on these in groups. The teacher will split 

you into groups where two of you are to work on George and 

two of you are to work on Lennie. In your pairs look at the 

following questions which are intended to help you take notes 

on whichever of the characters it is that you are studying. 

 

 

GEORGE 

 
1. George seems very overprotective of Lennie. Find a quote 

or example which supports this idea. 

 



2. It could be argued that Lennie is just someone that 

George takes his anger out on when things go wrong. Find 

a quote that could support this idea. 

 

3. George seems very concerned about the cleanliness of 

the bunkhouse. What does this suggest about his 

character? 

 

4. There are several times when George voices his fear for 

Lennie. Find these examples and relevant quotes. 

 

5. Why do you think George lies about Lennie being kicked in 

the head by a horse? What does this suggest about 

George? 

 

6. Find a suitable quote which indicates George’s view of 

women. 

 

7. Why do you think George plays solitaire? 

 

8. Look at George’s reaction when he learns about Curley’s 

glove full of Vaseline. What does this say about him? 

 

9. George is aware of the problems that he faces at the 

ranch and yet he decided to stay. Why do you think this 

is? 

 

10. Twice George use animal imagery to describe Lennie. 

Find the two quotes. Why do you think George uses these 

images? 

 

 

11. Do you think the character of George has changed or 

developed in any way since the first chapter? If so, then 

how? 



 

LENNIE 

 
1. Twice George describes Lennie using animal imagery. Find 

and quote the two examples explaining what they suggest 

about Lennie. 

 

2. Find an example which shows Lennie copying what George 

does. What does this suggest about Lennie? 

 
3. Lennie forgets to keep quiet in front of the Boss. What 

does this suggest about him? 

 

4. Lennie stares at Curley’s wife when she comes in. Why is 

this? Find a suitable quote. 

 

5. Lennie thinks that this ranch is a bad place. Find the 

relevant quote. Do you think that there is anything 

significant about Lennie thinking this? 

 

6. Has the character of Lennie developed in any way from 

the first chapter? 

 

Once you have finished the questions then you are to report 

back your ideas to the other members of your group. Try to 

discuss with them your findings and listen to their answers for 

their questions. 

 

The teacher may choose to go over with the class quickly the 

various questions making sure you have all the relevant points. 

 

As homework the teacher may ask you to fill out the second of 

the character sheets that you did not work on. 

 



 

ACTIVITY SEVEN 
 

 Since you have been introduced to new characters in 

this chapter then you will have to begin new character sheets.  

 

For this activity the teacher will split you up into groups and 

assign a character to your group for you to study. As with the 

characters of George and Lennie you are to look at the way in 

which your particular character is portrayed through the 

physical description given as well as the actions that they do. 

 

You are not going to be given a list of questions to help you this 

time. Instead you should work together as a group, re-reading 

the chapter. Once you have looked at the chapter then you 

should try to come up with a list of questions about your 

character- the idea being that as a group you are going to get 

up in front of the rest of the class and pose your questions to 

them.  

 

You are in effect going to be the teacher explaining to the rest 

of the class how your character is portrayed.  

 

As a group you should look very carefully at your character, 

noting down any relevant images, passages, quotes and page 

references. Then go on to make your list of questions. 

 

When asking your questions you should give the rest of the 

class time to think about their answers and you should be 

encouraging about their replies. 

 



It is very important that you know as a group all there is to 

know about your character so that you can explain anything 

that the class might have missed or not understand. 

 

The teacher will take a note of all of your ideas and relevant 

quotes and will produce character sheets for you which have all 

of the relevant information on them that you have come up 

with in this period. You will then be able to continue with these 

sheets when working on the next chapter. 

 

 

 

 

 

 

ACTIVITY EIGHT 

 

Before tackling this activity the teacher will spend 

some time explaining to you Steinbeck’s use of setting. They 

will introduce you to the idea, if you have not spotted it 

already, that the opening descriptive sections are quite 

theatrical in nature and tone. You are always given the scene 

and then the characters are introduced. 

Working on your own you should look at the opening 

and closing scenes of the second chapter. Consider what kinds 

of scenes are being described and the effect that they have. 

 

Look at the following list of questions and note down your 

answers on your setting sheet. 



 

1. What kind of scene is depicted at the start of chapter 

two? Pick out words and phrases that describe the kind 

of room that it is. 

 

2. The ranchers clearly own very little in the way of 

possessions. How can you tell? 

 

3. In what ways is it suggested that the room is a bit dirty? 

 

4. Much use is made of light and dark, sun and shadow in 

this chapter. Find the relevant passages and quote form 

them. 

 

5. What do you think these passages are meant to suggest. 

Explain each example of sun and shadow in turn. 

 

6. Does the symbol of light and dark connect with any of the 

themes? If so, how? 

 

7. The entire scene takes place inside the bunkhouse. What 

kind of effect does this have? 

 

8. Occasionally the outside word intrudes on the bunkhouse. 

(A) Find words that support this idea of the outside 

world intruding in on the bunkhouse. (B) What kind of 

effect does this intrusion have and what do you think it is 

meant to suggest? 

 

9. In the final scene it is the old, blind dog and Curley that 

occupy the setting. What is the effect of ending the 

chapter with these two characters? 

 

 

The teacher will go over your answers with you. 



ACTIVITY NINE 

 

In this activity you will be focusing on themes again. 

The teacher will split you up into groups again. Rather as having 

each group working on all of the themes the teacher will assign 

a specific theme to every group.  

 

You should re-read the second chapter and try to find evidence 

and quotes to show the development of your specific theme. 

 

To help you the teacher may decide to write a few pointers up 

on the board. 

 

FRIENDSHIP; George covering for Lennie 

                        George blaming Lennie 

                        George talking to Slim 

                        Pg36 

  

 

FATE/DESTINY; Lennie has too many things to   

                             remember 

                             Curley 

                             Curley’s wife 

                             sun and shadow 

 

DREAMS; ranchmen’s magazines 

 

LONELINESS; portrayal of Candy 

                       Slim’s words 

 
Once you have discussed your particular theme in your groups 

then the teacher will ask one of you to report back your 



findings to the rest of the class. The person who reports back 

should treat it as if it were a kind of solo talk although they 

are not going to be formally assessed for it. 

 

The teacher will ask one of you to come up to the board and 

record the classes’ answers on the OHP. 

 

As a whole class you will discuss the development of all of the 

themes and also talk about the theme of racism that has been 

introduced. 

 

The teacher will then ask you to get out the relevant theme 

sheets and to record your findings on them. 

 

 

 

This might be an appropriate moment to introduce the 

Burn’s poem and explain the relevance of the title. Read the 

poem with the class and discuss with them how the themes of 

the poem fit in with the themes of the novel. 

 

 

 

 

 

 

 

 

 

 

 

 

 



To A Mouse, On Turning Her Up In Her 

Nest With The Plough 

 

1785 
 

Wee, sleekit, cow'rin, tim'rous beastie,  

O, what a panic's in thy breastie!  

Thou need na start awa sae hasty,  

Wi' bickering brattle!  

I wad be laith to rin an' chase thee,  

Wi' murd'ring pattle!  

 

I'm truly sorry man's dominion,  

Has broken nature's social union,  

An' justifies that ill opinion,  

Which makes thee startle  

At me, thy poor, earth-born companion,  

An' fellow-mortal!  

 

I doubt na, whiles, but thou may thieve;  

What then? poor beastie, thou maun live!  

A daimen icker in a thrave  

'S a sma' request;  

I'll get a blessin wi' the lave,  

An' never miss't!  

 

Thy wee bit housie, too, in ruin!  

It's silly wa's the win's are strewin!  

An' naething, now, to big a new ane,  

O' foggage green!  

An' bleak December's winds ensuin,  

Baith snell an' keen!  

 

Thou saw the fields laid bare an' waste,  

An' weary winter comin fast,  

An' cozie here, beneath the blast,  

Thou thought to dwell-  

Till crash! the cruel coulter past  

Out thro' thy cell.  

 

That wee bit heap o' leaves an' stibble,  

Has cost thee mony a weary nibble!  

Now thou's turn'd out, for a' thy trouble,  

But house or hald,  

To thole the winter's sleety dribble,  

An' cranreuch cauld!  
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But, Mousie, thou art no thy lane,  

In proving foresight may be vain;  

The best-laid schemes o' mice an 'men  

Gang aft agley,  

An'lea'e us nought but grief an' pain,  

For promis'd joy!  

 

Still thou art blest, compar'd wi' me  

The present only toucheth thee:  

But, Och! I backward cast my e'e.  

On prospects drear!  

An' forward, tho' I canna see,  

I guess an' fear!  
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ACTIVITIES FOR CHAPTER 

THREE 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



You cannot do the following set of activities until you have 

read the third chapter. 

 

ACTIVITY TEN 

 

This third chapter is an important one because it 

reveals a great deal about George and Lennie and their 

friendship.  

 

Look out the character sheets on George and Lennie and begin 

to fill them out. 

In pairs look at the two characters and use the pointers below 

to help you. 

You have not been given a list of questions this time to help you 

as you should be coming familiar now with the technique of 

looking for quotes. 

 

 

GEORGE 

 
1. George talking to Slim and revealing things to him. 

 

2. Sacremento River story- what does it suggest about 

George’s attitude to Lennie? 

 

3. George has no relations and admits that he is not so clever- 

what does this suggest about him and his friendship with 

Lennie? 

 

4. George’s view of women. 

 

 



5. George is invited to go into town with the rest of the men. 

 

6. George tries to stay out of trouble. 

 

7. George trying to stop Lennie in the fight. 

 

 

LENNIE 

 
1. Lennie and the Sacremento River story. 

 

2. The Weed incident. 

 

3. Lennie taking the pup to bed. 

 

4. Lennie and Curley. 

 

5. Lennie more upset about not being able to tend the 

rabbits as he is about hurting Curley. 

 

6. George’s words “ ..if that crazy bastard is fooling around 

too much..” suggest what? 

 

The teacher will invite you to share your ideas with the rest of 

the class. The teacher will take in your sheets and check the 

passages and quotes you have written down. 

 

 

 

 

 

 

 

 



ACTIVITY ELEVEN 

 

In this activity you are required to take notes on the 

various other characters that appear in this chapter. 

In pairs consider the following set of questions about the 

various characters. 

 

When you have looked at and discussed the characters then 

start to put your ideas and quotes on to your character files. 

 

The teacher will go over with you the different characters 

once you have completed your worksheet to make sure you have 

all the relevant points. 

 

CANDY 

 
1. Why do you think Candy is so reluctant for his dog to be 

shot even though it is so old? 

 

2. Why does Candy not shoot the dog himself? 

 

3. Do Candy and his dog remind you of anyone? 

 

4. Why do you think Candy wants to join Lennie and George on 

their farm? 

 

 

 

SLIM 

 
1. Slim acknowledges Lennie’s great strength and that he 

is a “nice fella”. 



2. Look at the images and words used to describe Slim’s 

appearance. Look for, example on page 41. 

 

3. George feels quite at home to talk to Slim. What does 

this say about Slim? 

 

4. Slim’s actions during the “dog” incident. 

 

5. Slim’s actions during the Curley incident. 

 

CARLSON 

 
1. Carlson’s actions during the dog incident. 

 

CURLEY 

 
1. Curley thinking his wife is with Slim in the barn. 

 

2. Curley tackling Lennie. 

 

CURLEY’S WIFE 

 
1. Whit’s view of Curley’s wife. 

 

2. Look at page 54, Curley is looking for his wife. 

 

 

 

 

 

 

 

 



ACTIVITY TWELVE 

 

In this activity you will be watching some scenes 

from the video version of Of Mice and Men. 

 

The scenes that you will be watching correspond to chapter 

three of the novel. 

 

Whilst watching the video the teacher will expect you to 

take notes on the themes of friendship, fate and dreams. 

 

The teacher will allow you to see the scenes twice. Once to 

gain an overall impression of what is going on and another 

time to allow you to take notes. 

 

The teacher will then ask you to discuss your ideas in groups, 

using the novel to find relevant quotes. Once you are 

satisfied that you are all agreed on your findings the 

teacher will put up on the board a list of points. 

 

FRIENDSHIP; pg 41 dependant on one another 

                 George befriending Slim and others 

                         Candy 

 

LONELINESS; Curley’s wife 

                Men going into town 

                      Candy 

                       Slim’s words 

 

FATE; Carlson’s words on how to kill a dog 

        Candy wishing that he had killed his dog 

            Pg51-52 Curley’s wife 



            Pg 59 killing cats 

            Lennie trying to hide puppy 

            Curley 

 

DREAMS; Candy drawn in 

            Concerns an actual place this time 

                 Dream becomes a real possibility. 

 

Check this list of points with your findings to see if they 

correspond. Then go on to fill out your theme sheets- you 

may work in pairs to do this. 

 

The teacher may choose to have a class discussion to check 

on your understanding of the different themes. 

 

The teacher will take your sheets in at the end of this 

activity to check on your work. 

 

 

 

 

ACTIVITY THIRTEEN 

 

This activity will allow you to take a break from 

working on the novel and your sheets. 

 
One of the important themes that run throughout all of Of 

Mice and Men is that of dreams.  

 



The teacher will spend a bit of time talking to you about the 

American Dream and will introduce you to the idea of 

Arthurian legends and the search for the Holy Grail. 

 

 Both of these ideas are at the base of Steinbeck’s novel. 

 

Once the teacher has explained these ideas 

they will then ask you to split into groups and to work on a 

group discussion. 

 

Organise yourself so that you have a chairperson and 

someone to take notes. 

 

Your group is to discuss to what extent, and how, Steinbeck 

uses the ideas of the American dream and Arthurian 

Legends in Of Mice and Men.  

 

When discussing this idea remember to try to pick examples 

from the novel to back up your idea. If you want you can 

bring in other ideas such as fate showing how these affect 

the idea of the search for the Holy Grail. You could make 

reference to the title of the book and the Burn’s poem. 

 

Make notes before you begin your discussion. 

 

This discussion is not going to be formally assessed, 

although the teacher may listen into and record the 

discussions in order to give you an idea of how you may 

improve your talk grade. 

 

The person who is taking notes should take their jotter 

home and prepare their notes so that they can report back 



their ideas to the class in the next lesson. They should treat 

this as if it were a solo talk and plan it carefully. 

 

There are help sheets available to help you get started on 

your talk. 

 

The teacher will also hand out a sheet showing you what 

criteria make up a good talk. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

HELPSHEET FOR ACTIVITY THIRTEEN 

 

Think about some of the following points below as these 

might help you start to plan your group talk: 

 

1. Consider the kind of journey that George and Lennie are 

on. Are they searching for anything? 

 

2. Are any of the other characters searching for anything? 

 

3. Think about the American Dream- do any of the 

characters in the novel have dreams? What are the 

dreams? Are they realistic? 

 

4. Can it be argued that Of Mice and Men does in fact 

portray the death of the American Dream? 

 

5. Think about what a myth is. ( Get the teacher to explain 

this to you if you are unsure!) Is there anything 

mythical or legendary about the novel?  

 

6. Can it be argued that the characters in the novel are 

mythical?  

 

7. What relevance does the title have to the novel? Can it 

be connected to the idea of Arthurian legends or the 

American Dream in any way? 
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You will only be able to do these activities once you have 

read chapter four of Of Mice and Men. 

 

ACTIVITY FOURTEEN 

 

 

The main focus of this chapter is Crooks. This is 

the first time that the reader is given a full picture of what 

Crooks is like. Up until now it has just been little glimpses of 

what he is like. 

 

As a whole class you will discuss the few glimpses that you 

had of Crooks in the previous chapter and you will begin to 

fill out a character sheet on Crooks. 

 

One you have done this the teacher will ask you to work in 

pairs and to answer the following set of questions on Crooks, 

filling in your Crooks character sheet. 

 

 

TASK ONE 

CROOKS 

 
1. Look at the description of Crooks “bedroom”. What does it 

tell you about Crooks and his position on the ranch? What 

is the significance of it being a harness room? 

 

2. Look at the description on page 67 of Crooks. What does it 

suggest about him? 

 

 

3. Why is it significant that he has a copy of the California 

civil code for 1905? 



 

 

4. Why is he so resentful when Lennie comes in? 

 

 

5. What is significant about Crooks background? Look on page 

70. 

 

 

6. Find the passage that indicates Crooks loneliness on page 

70. Find and quote from another passage that shows this 

same idea. 

 

 

7. Why does Crooks torment Lennie that George might not 

come back? What does this suggest about Crooks? 

 

 

8. Why does Crooks want to join them on the farm? 

 

 

9. What is significant about the scene with Crooks and 

Curley’s wife? 

 

 

10. What is significant about Crooks saying at the end of the 

scene to just forget about the farm? 

 

TASK TWO 

 

Individually you are to look at the portrayal of George, 

Lennie and Curley’s wife in this chapter and to fill out the 

character sheets. This should not take you too long. 

 



The teacher will discuss George, Lennie and Curley’s wife  

with the whole class so that you have some ideas of what to 

write on your character sheets. 

 

The points that you will be expected to include are things 

like: 

 

 Lennie forgetting not to talk about the farm 

Lennie offering to become violent when Crooks taunts him 

Lennie’s fascination with Curley’s wife 

 

George’s anger that they have talked about the farm 

The fact that George has gone into town with the other men 

leaving Lennie. 

 

Curley’s wife joining them on the pretext of looking for 

Curley. 

Her dream 

Her opinion of her husband. 

Her opinion of the three men in the barn. 

Scoffs at the dream of the farm. 

Incident with Crooks. 

 

 

ACTIVITY FIFTEEN 

 

 

In the initial part of this activity the teacher will 

explain to you racism in 1930s America. 

They will describe what it was like to be a coloured person in 

California at that time. 

 



You will learn about segregation, Ku Klux Klan, giggling 

barrels, political situation and many other features that 

affected the coloured community at this time. 

 

The teacher will have pictures to show you. You may talk 

about other books and films which focus on this theme. 

 

It may be that you already know a great deal about this in 

which case the teacher will ask you to share your knowledge. 

 

 For this activity the teacher will ask you to close 

your eyes and to listen to a journal reading written by a 

coloured person living in California in the 1930s. Imagine you 

are that person and what it would have been like to have 

lived there during that period. Imagine the kind of emotions 

you might have felt at some of the things that happened to 

you. 

 

Open your eyes and then discuss your ideas with the rest of 

the class. The teacher will write your suggestions up on the 

board. 

 

 

 

 

 

 

 

 

 

(At this point the teacher can decide whether to carry out 

the next activity which involves writing a folio piece or 

whether to miss it out and carry on with studying the novel.) 



 

 

 

 
 

 

 
You are now going to produce a piece of writing for your 

folio. It can either be a W1 or a W2 depending on which you 

would prefer to write. 

 

Below are the various topics that you can write on. 

 

W1- Discursive piece 

 

1. “Suffering is an inevitable part of being human.” Suffering 

can be caused by economic, social or personal factors. 

Think of examples of such suffering. Do you agree that 

suffering is good for us? What do you think of religious 

and/or political arguments which put forward this idea? 

 

Argumentative piece 

 

1. All humans need friendship and respect. Do you agree? 

 

 

 

W2 Imaginative writing piece 

 

1. Write a diary extract describing a day in the life of a 

coloured person living in 1930s California. 

 



2. Write an imaginative story which involves the Ku Klux 

Klan in some way. 

 

 

3. Write a story about a character who is crippled by their 

loneliness 

 

 

 

 

The teacher will hand out sheets which set out the relevant 

criteria that should be included in your written piece. They may 

also spend a bit of time reminding you off the importance of 

planning and structuring your written piece. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



You might need to read chapter four again to remind 

yourself of what happened if you have been working on 

activity eighteen for some time. 

 

ACTIVITY SIXTEEN 

In this activity you need to finish off looking at 

chapter four by working on your theme sheets. 

 

In pairs, look at the way in which the themes of loneliness, 

fate and dreams are portrayed in this chapter. 

 

Look for the following points in the chapter. Note down any 

relevant quotes as well as explaining how the themes have 

developed or what they might suggest. 

 

LONELINESS-Crook’s background and his resentment of 

being disturbed. 

The fact that Crooks and Lennie are not really listening to 

one another. 

Pgs 70, 72-3 

Curley’s wife 

Crooks retreats in on himself at the end of the chapter. 

 

FATE-Crook’s words on all ranchers wanting a piece of land. 

Lennie’s anger showing. 

Lennie and Candy forgetting the farm supposed to be a 

secret. 

Curley’s wife. 

Incident with Candy, Curley’s wife and Crooks- people 

getting above their station 

 

DREAMS-Crook’s view of dreams 



Curley’s wife’s dream 

Crook’s retrospective dream 

Crooks and the dream of the farm. 

 

 

Once you have looked at the themes in your pairs you should 

get into your groups and discuss your answers with the rest 

of the group. You should listen to their suggestions and if 

there is anything that you have not noticed then you should 

note it down on your theme sheets. 

 

The teacher will have a whole class discussion at the end of 

this activity. 
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You can only do these activities when you have read the 

fifth chapter. 



 

ACTIVITY SEVENTEEN 

 

In this activity the teacher will ask you to work in 

groups. They will assign you a specific character who you are 

to study, filling out your relevant character sheet with 

suitable quotes.  

 

Once you have done that you are to remain in your groups 

and you are to come up with a list of questions about the 

character that you have just studied. The questions that 

you make up you are then going to give to all the other 

tables that have to answer them and fill out the relevant 

character sheet. 

 

Make sure that your questions cover all of the important 

features and development of the character that you are 

studying. 

 

If the teacher thinks you are struggling with this then they 

may decide to put the following pointers up on the board. 

 

LENNIE-Lennie has killed his puppy and wonders how bad 

his action has been 

Lennie beginning to understand the significance of his 

actions. 

Lennie buries his puppy and then gets angry with it 

Lennie remembers that he is not supposed to talk to Curley’s 

wife 

Lennie takes the dead puppy with him when he leaves. 
 

CANDY-What is Candy’s main worry? 



Whose fault does he see it as being? 

What is the significance of Curley’s action in the last 

sentence? 

 

CURLEY’S WIFE-Image of Curley’s wife 

Pg 85 

Her dream 

Inviting Lennie to stroke her hair 

 

GEORGE-George knows it would have been an accident, 

more concerned that Lennie might starve 

Always known that this might happen. 

Considers the kind of life that is ahead of him now. 

Does not want to be connected with Lennie to the murder. 

Takes Carlson’s gun- already decided on Lennie’s fate. 

 

SLIM- Realises that it was Lennie but that he would have 

not meant to do it. 

His actions in organising the hunt for Lennie 

He thinks that it would be cruel to lock up Lennie. 

 

CURLEY –Curley seems more angry as disappointed 

Curley insists on going on the manhunt instead of staying 

with his wife 

Curley wants to shoot Lennie in the stomach 

 

The teacher will go over with the whole class the questions 

that have been asked and will check that all important points 

have been covered. Either now, or at a later point the 

teacher will discuss the questions that the groups came up 

with and how effective they were. 

 

ACTIVITY EIGHTEEN 

 



 The two main themes that are looked at in 

chapter five are loneliness and dreams, fate is also touched 

upon. 

 

In pairs you should work on your theme sheets, helping one 

another to find relevant quotes and to see how these three 

themes appear in this penultimate chapter. 

 

The teacher will discuss with the whole class your findings 

and point to anything that you might have missed out. 

 

You should have found some of the following: 

 

Loneliness as displayed by Curley’s wife. 

Opening scene with the dead puppy a premonition. 

Shattering of dreams- dream of the farm and of being in 

the “pitchers”. 

There is no practical reason why George and Candy cannot 

still get the farm but the dream has ended with Lennie who 

brought it into being. 

George always knew that something like this would happen. 

George decides Lennie’s fate and takes Carlson’s gun. 

 

If necessary the teacher will put up on the board pointers 

to help you fill out your theme sheets. 

 

 

 

 

 

 



 
 

ACTIVITY NINETEEN 

 

GROUP DISCUSSION 

 

This activity is going to be assessed so you should 

plan carefully for it keeping in mind all the necessary skills 

that you will need. 

 

The teacher will go over with you again the different points 

that are needed to make a good group discussion. 

 

One of the themes that appear in Of Mice and Men is the 

theme of responsibility. George is responsible for Lennie. He 

looks after him and acts as his mentor, trying to keep him 

out of trouble.  

 

Yet how far is it necessary for George to carry this 

responsibility? Lennie is in many ways a walking time bomb 

and is it fair that George should be saddled with a person 

like this? 

 

In the bible Cain says of his brother Abel: 

 

“Am I my brother’s keeper?” 

 

How far could this saying be applied to Lennie and George? 



 

If you have not heard the story of Cain and Abel then the 

teacher will explain it to you. 

 

In your groups you are to discuss the words of Cain and the 

idea of responsibility. 

 

 Is it fair that a person should be saddled with a 

responsibility like George had? 

Do you think that George was in fact “saddled” with Lennie? 

Consider the role of George and Lennie and then go on to 

consider your own life and any responsibilities that you may 

have. 

 

Before doing the group discussion you should think about 

this idea yourself and make notes on anything that you come 

up with that you could put forward in the discussion. 

 

Remember the idea is that you participate in the discussion 

and keep it going! 

 

 

 

 

 

 

 

ACTIVITY TWENTY 

 

 In this activity the teacher will discuss with you 

as a whole class the setting in this chapter. They will invite 

you to suggest what the setting may signify. 

 



The teacher will also ask you to look at the description of 

light and dark and the role the animals play in this chapter. 

 

The teacher will note up all your ideas on the OHP which you 

are then to copy down on to your setting sheet. 

 

 

 

 

ACTIVITY TWENTY-ONE 

 
(This activity does not have to be done if the teacher feels 

it is not necessary, although it might be a nice break from 

the routine of taking notes. It is also an activity that could 

be done earlier on in the unit.) 

 

JAIL BAIT OR JUST A LONELY WOMAN? 

WHAT IS YOUR VERDICT? 

In this activity the teacher is going to split you 

into groups. You will be assigned one of the characters from 

the novel.  

 

You will either be given Curley’s wife, Slim, Lennie, George, 

Candy or Curley. There is also the role of the judge to be 

played and the members of the jury. 

 

The classroom is going to become a courtroom where 

Curley’s wife is going to be in the hot seat. She has been 

accused of being “jail bait”. 

 

Taking on the role of one of the characters your group has 

to imagine the kind of things that they might say about 



Curley’s wife. If you are Curley’s wife then you have to 

imagine what you would say in your defence. 

 

Prepare one of the members of your group to act out the 

role of the character that you have been assigned. Imagine 

how they might talk, the accent that they might use and 

what they will argue. 

 

Those of you who are not acting out a character have to 

listen to all of the evidence that is given and then act as a 

jury and decide if in fact Curley’s wife is “jail bait “ or if she 

is just a lonely, miserable woman. 
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You will not be able to do these activities until you have read 

the final chapter of the novel. 

 

ACTIVITY TWENTY-TWO 

 

This is an important chapter in that it reveals 

Lennie’s innermost thoughts and fears. The teacher will 

spend a bit of time discussing with you the effect of the 

giant visions of Aunt Clara and the rabbit. They will point 

out how many critics feel that this poetic technique 

detracts from the novel, adding a feeling of unreality and 

weakening the impact of the ending. The teacher will invite 

you to air your opinions on this. 

 

After discussing Lennie and the visions with the 

teacher you should be well equipped to finish off your 

character sheet on Lennie. 

 

Either working on your own, or in pairs, finish off your sheet. 

Make sure you include some reference to the following: 

 

1. The images used to describe Lennie.  

2. Lennie thinking that George will want to be on his own and 

then pushing for George to admit this. 

3. The significance of the Aunt Clara vision and what she 

says. 

4. The significance of what the rabbit says. 

5. The significance of Lennie urging George “ gonna do it?” 

6. Lennie is not aware that he is about to be killed but how 

do you think he is feeling at the moment that he is killed? 

 



Now in your pairs consider George in this final scene and fill 

out the character sheet. Use the following pointers as a guide: 

 

1. Some of what Aunt Clara “says” tells us a little more 

about what George is like and what he has done for 

Lennie in the past. 

2. George struggles to recite the dream to Lennie. 

3. George knows how to kill Lennie. 

4. Lennie obeys George’s every instruction. 

5. Looks at his right hand. 

6. George chooses to kill Lennie. 

 

Finally, consider the other characters that appear in this scene. 

They only appear right at the end of the chapter so there is 

not that much to read about them, yet they react in very 

different ways. 

 

Fill out the relevant character sheets showing how: 

Curley and Carlson react to Lennie’s death compared to how 

Slim reacts. 

 

The teacher will go over all of the different characters with 

you once you have filled out all of your character files. 

 

 

 

ACTIVITY TWENTY-THREE 

 

The setting plays a very important part in this scene. 

In groups look at the setting in this chapter, in particular focus 

your study on the first four paragraphs. 

 



The teacher might hand out the following set of questions to 

help you. Or, they might ask you to look at the scene without 

any guidance just to see if you can pick up on the important 

features. 

 

1. Where is the chapter set and what is the significance? 

 

2. What is the significance of the snake and the heron? How 

does this relate back to the opening chapter? 

 

 

3. What is the significance of the blazing sun and the 

pleasant shade by the pool? 

 

 

4. What is the significance of the wind suddenly whipping up? 

 

 

5. Throughout the scene there are short descriptions of the 

sun slowly setting- what effect does this have and what 

does it signify? 

 

 

6. Do you think that it is significant that Lennie is killed out 

in the open air? Why? 

 

 

7. What is the effect of having the opening chapter and the 

final chapter so similar in description? 

 

 

Once you have discussed these questions with your group, or 

studied the scene, you should report back your findings and 

then go on to fill out your setting sheet, remember to put in 

relevant quotes. 



 

 

 

 

ACTIVITY TWENTY-FOUR 

 

In this activity the teacher will ask you to look at the 

various themes that you have been studying throughout the 

novel. 

 

The teacher will have written up on the board the four main 

themes you have been looking at. In groups you are to discuss 

these themes as they appear in the final chapter. One member 

of the group should take down notes and relevant page 

references.  

 

Once you have finished then one of the group should report 

back their ideas to the class. 

 

The teacher will record your ideas up on the board under the 

appropriate heading. 

You are not going to be given a list of questions to help. Try to 

figure out how the themes end.  

Is there any kind of resolution to the themes?  

Do they develop any further? 

 

There will be a help sheet available if the teacher feels that 

you are struggling. 

 

Once the teacher has written up all of your ideas on the board 

then you should copy them down on the appropriate theme 

sheet. 

 



As a final part to this activity the teacher will discuss with you 

what the final message is of the novel, or if indeed there is one 

at all. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

HELPSHEET FOR ACTIVITY TWENTY-FOUR 

 

 
If you are struggling to find the themes in the final chapter 

as well as relevant quotes then use these following pointers 

as an aid. 

 

FRIENDSHIP- 
 Look at the nature of George and Lennie’s friendship. 

Aunt Clara’s words reveal something about their 

friendship. 

 

 Look at George struggling to maintain his composure 

and recite the dream to Lennie. 

 

 Look at the significance that it is George that kills 

Lennie. 

 

 Look at the significance of Lennie dying at the hands 

of a friend at a point when he is being told his 

favourite story. 

 

 Look at the scene at the end when Slim leads George 

away for a drink saying “ you hadda.” 

 

 Consider if there is any comment being made on the 

nature of friendship in this final chapter. 

 

 

LONELINESS- 
 Look at Lennie worrying that George will want to be 

alone, then look at George’s words when Lennie 

suggests he should go and live in a cave. 



 

 Does George really want to live alone like the other 

ranchers? 

 

 

 What is the significance of Slim and George leaving 

together at the end of the scene? 

 

 Is there any answer or resolution to the theme of 

loneliness at the end of the novel? What does this 

suggest? 

 

FATE- 
 The idea of fate and destiny is tied up in the setting in 

this chapter. 

 

 Look at the setting and also the images that are used 

to describe Lennie. 

 

 What kind of feelings do these images evoke? 

 

 What are they meant to suggest? 

 

 What kind of message is there about fate and destiny 

at the end of the novel?  

 

 

DREAMS- 
 George and Lennie go over their dream again. What is 

the effect of including this dream in this chapter when 

the reader knows that it is broken? 

 George will be able to live alone and do what he wants 

now as he dreamed about earlier on. Do you think that 

he wants this?  

 



 What do you think is the final message about dreams 

in the novel? 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 



 

ACTIVITY TWENTY-FIVE 

 

CRITICAL EVALUATION ON Of MICE AND MEN 

 

 

 
Having tackled this unit and studied Of Mice and Men in 

depth you are now expected to write a C.E.L for your folio. 

 

Below are the titles of the critical essays. There are two 

general level essay titles and two credit level essays title. 

Choose the one that you feel you would do the best at- the 

teacher will discuss this with you before you begin planning 

your essay. 

 

GENERAL LEVEL 

 
1. Characters have different ideas in Of Mice and Men 

about: freedom, responsibility, caring for others and 

work.  

Choose two characters and compare their ideas about 

each of these. Which of these two characters do you 

have the more sympathy and why? 

 

2. How significant are dreams and the theme of dreaming 

in the novel Of Mice and Men? 

 

 

 

CREDIT LEVEL 

 



1. It has been said that Of Mice and Men is sad but not 

entirely pessimistic. Do you feel that John Steinbeck 

shows any hope and optimism about life? Explain your 

reasons. 

 

2. To what extent is Of Mice and Men a novel of protest? 

 

 

 

 

There is a help sheet available that gives you a few pointers 

on how to plan for your essay. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 

HELPSHEET FOR CRITICAL EVALUATION OF 

LITERATURE 

 
Before you begin writing your essay it is very important that 

you spend a bit of time looking at the essay title and what it 

is asking you to do. 

 

You must plan your essay thoroughly before putting pen to 

paper. 

 

1. Look at what the essay title is asking you to do and 

then begun to think of all the ideas that you could 

include in your essay. 

 

2. Order your ideas into paragraphs that form a logical 

sequence and argument. 

 

 

 

3. Think about the relevant quotes and episodes that 

you could use to back up your argument. 

 

 

4. Remember to rephrase the question in your opening 

paragraph. Remember the slogan: 

 

 

“ Say what you are going to say, say it, say what you 

have said!” 



 

5. Write an initial draft of your essay. Once you have 

finished read it over to check that you have 

included everything that you wanted to say. Also, 

check that it reads logically and that your use of 

quotation is accurate. 

 

6. Your teacher may be able to suggest possible things 

to improve the essay or help you with anything that 

you are not sure about. 

 

 

 

7. Redraft your piece carefully making sure your 

punctuation and grammar are accurate. 

 

 

GOOD LUCK!! 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



CHARACTER FILE:  

 

 
 

QUOTE 

CH & 

PAGE 

 

COMMENT 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



THEME SHEET: 

 

 
 

 

QUOTE 

CH 

PG 

 

COMMENT 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 



                   SETTING: 
 

 

QUOTE 

CH & 

PAGE 

 

COMMENT 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

OF MICE AND MEN  

BY JOHN STEINBECK 

 

 

TEACHER’S NOTES 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 
This unit has been designed for a general/credit level 

fourth year class and contains activities that incorporate all 

four language modes- listening, reading, talking and writing. 

 

AIMS OF THIS UNIT 

 
The general aims of this unit are: 

 

1. To enable pupils to appreciate and enjoy a novel 

 

2. To deepen pupils knowledge of important aspects 

such as setting, character and theme in a novel 

 

3. To develop pupils’ understanding of and confidence 

in discussing literary techniques. 

 

4. To provide them with the opportunity to engage 

with the themes and issues raised in Of Mice and 

Men 

 

5. To provide a range of opportunities for pupils to be 

involved in discussion where they can develop their 

oratory skills. 

 

USING THIS PACK 

 
The materials in this pack have been designed as a series of 

worksheets and handouts which contain a range of tasks that 

the pupils and students are to work through at a pace suitable 

to them. It is not intended to be a unit that pupils work 

through independently.  

 



The unit has been divided into six clearly marked sections. 

Each section corresponds to a chapter of the novel and the 

activities in these sections relate to that chapter. The teacher 

and pupils should work through each section in turn as some of 

the activities have been designed to be completed at particular 

points during the reading. 

 

There is however, some flexibility within the unit as to how the 

teacher can choose to arrange some of the activities. On the 

worksheets and in the following teacher notes there are 

suggested methodologies as to how to implement certain 

activities but it is at the teacher’s discretion as to whether 

these methodologies would work, or if another method might 

perhaps suit their class better. The teacher can also choose to 

set some of the activities as homework, for example, some of 

the note taking exercises, if they feel the class is not moving 

through the work quick enough. 

 

There is a particular emphasis in many of the activities on 

group work and group discussion. An aim of this unit is to allow 

pupils the opportunity to practice their oratory skills in order 

that they can work on and improve their talk grade for their 

final mark. 

 

It is assumed that the novel Of Mice and Men will be read 

aloud in the class- with perhaps pupils reading some pages at 

home. It has not been stipulated in this unit how exactly the 

novel is to be read as it will vary from class to class as to what 

the teacher prefers. The teacher can decide for themselves if 

they want to read the whole novel before tackling the 

activities in the unit. Or, they may decide to work through the 

novel chapter by chapter following the unit as they go.  

Although it is not outlined on many of the activity sheets it is 

expected that the teacher will explain any literary techniques 

that are being used as the class works through the novel. 



 

 

DIFFERENTIATION 

 
There are very few help sheets provided in this unit. 

Instead, it is intended that differentiation comes through 

paired, group and teacher support. Many of the tasks involve 

mixed ability groups where it is intended that more able 

pupils help less able pupils. 

 

It is also intended that discussion will facilitate learning and 

encourage debate. 

 

Teacher modelling is another key area that has been 

incorporated into some of the activities. 

 

 A series of extension exercises have been provided at the 

end of the unit. They should be made available in the 

classroom for any pupil who has finished their class work 

and is in need of extra work. The focus of the activities in 

the extension exercises is on writing. The pupils are asked 

to write either imaginatively or to convey information about 

some of the themes and ideas that they have come across in 

the novel. It is intended that these exercises will give the 

pupils practice at different types of writing which will be 

useful preparation for the exam. Of course, it may be 

necessary for the teacher to go over with individual pupils 

the key elements that they will need to incorporate into 

their writing depending on what type of writing activity it is. 

 

 

 

 

 



ASSESSMENT 

 
Most of the assessment that occurs throughout this unit is 

formative. The tasks in the unit are designed to provide 

pupils with the skills and the knowledge to complete the 

critical essay at the end of the unit which will be assessed 

summatively. The main focus of the unit is the critical essay. 

 

 Opportunity is provided for the students to be assessed 

summatively on group discussion and on a W1 piece or a W2 

piece. Throughout the unit pupils have the opportunity to be 

assessed formatively on their talking skills. Through various 

tasks they can build up their confidence in talking and then 

be summatively assessed in one particular activity. 

Opportunity is also provided for the pupils to undertake a 

piece of writing which could result in a folio piece. 

 

 It is recognised, however, that the skills needed for a 

group discussion and a writing piece require a great amount 

of teaching which might not be possible whilst working 

through the unit and focusing on the critical essay. It is at 

the teacher’s discretion whether to tackle the assessed talk 

and folio writing piece. The teacher could choose to leave 

these pieces until after the critical essay has been written 

which would allow them more time to focus on the teaching 

needed. 

 

 

RESOURCES 

 
 

The edition of Of Mice and Men used in the construction of 

this unit was the Penguin Classics edition, ISBN 0-14-

118510-4 

 



The videos “ Oh Brother Where Art Thou?” and “Of Mice 

and Men” are also needed for two of the activities. 

 

N.B. Although only part of the video of Of Mice and Men is 

shown, a possible activity would be to show the whole film 

and then ask the class to discuss the similarities and 

differences between the text and the film. This is a useful 

exercise in highlighting how the film takes away much of the 

uncertainty and innuendo that is present in the novel. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



CONTEXTUALISING OF MICE AND MEN 

 

OBJECTIVE 

By the end of this activity the pupils will be able to 

demonstrate an understanding of the environmental and 

economic factors that affected America. 

 

PURPOSE  

Listening to obtain particular information from a message 

Listening to grasp ideas or feelings implied in a message 

Talking to deploy ideas, expound, argue and evaluate 

 

DIFFERENTIATION 

By response 

 

METHOD 

This is only intended as a preliminary activity to the reading 

of Of Mice and Men. The activity is intended to give the 

pupils some information on America in the 1930s- the kind 

of place it was to live in and work. The pupils are not going 

to be asked to do anything with the information at this point 

other as to digest it and begin to form a picture in their 

mind of what it was like then. The teacher should take time 

to explain all of the information provided using pictures and 

photos to back up what they are saying. It would probably 

be a good idea to split the class into groups and pass around 

the pictures to each group. The video should be played once 

the teacher has given the pupils the complete rundown of 

the history of this period as the video reinforces everything 

that they will have been told. 

 

 

 

 

 



METHODOLOGY 

ASSESSMENT 

Formative(only a preliminary activity) 

 

 

METHOD 

Feedback from class discussion  

 

ASSESSMENT CRITERIA 

All pupils should demonstrate an understanding of the main 

environmental and economic factors that affected America 

in the 1930s. ( As this is only a preliminary activity I do not 

intend to focus too much on assessment. In Activity Two in 

the next section the pupils will have to demonstrate an 

understanding of American life in the 1930s and assessment 

will take place there) 

 

 

ACTIVITY ONE 

 

TASKS ONE-THREE 

 

OBJECTIVE 

By the end of these three tasks the pupils should be able to 

demonstrate an opinion of what it would have perhaps been 

like to have lived the life of a rancher in 1930s California. 

 

PURPOSE 

Reading to gain overall impression ( journal extracts used in 

carousel exercise) 

Talking to deploy ideas, expound, argue and evaluate 

 

DIFFERENTIATION 

(This will vary according to how the teacher organises the 

class) 



By response( in discussion about video) 

Paired support 

Group support(carousel exercise) 

 

COMMENTS 

There is a certain amount of flexibility in these three tasks 

as to how the teacher could organise them. Task one and 

task three could be worked on individually or in pairs if the 

teacher decided that pupils would benefit from paired 

support. In the first task the teacher should allow pupils 

time to digest the information that they are seeing in the 

video before asking them to report back their ideas. In the 

second task again the teacher should allow them time to look 

at the various objects in their groups. ( The teacher can 

choose the objects that they want in this exercise. Possible 

things that they could use are an example of a bindle, photo 

of men working the fields, photo of a ranch and the living 

conditions, photos of the kind of games that they played in 

their spare time, journal extract, segregation photos, tape 

of the music that they listened to and so on.) In the third 

task the teacher should read the extract to the whole class 

before asking them to go off into pairs and discuss their 

ideas. 

 

METHODOLOGY 

ASSESSMENT 

Formative assessment 

 

METHOD 

During the feedback that the pupils provide at the end of 

each task the teacher will be able to gauge to a certain 

extent the pupils understanding of what they have been 

looking at and studying. The written responses provided 

during the carousel exercise will be a good indication of the 

pupils’ engagement with and understanding of the task. 



 

 

ASSESSMENT CRITERIA 

Students should all demonstrate some understanding of life 

on a 1930s Californian ranch in terms of the kind of 

landscape and the work that might be involved. Credit level 

students will construct a much more incisive opinion. They 

might talk about the emotions that would be involved in 

living such a lifestyle and may even introduce a comparison 

or contrast with similar/different ways of life. 

 

 

 

 

ACTIVITY TWO 

 

OBJECTIVE 

This will vary according to which of the tasks the pupils 

decide to undertake.  

Whichever of the tasks the pupils decide to undertake they 

will all be able to display a strong understanding of life in 

1930s America by the time they complete the activity. 

 

PURPOSE 

(Will vary according to task) 

Reading to gain particular information(collage) 

Writing to employ specific literary form(diary or story) 

Talking to create particular effects ( role play) 

 

DIFFERENTIATION 

(will vary according to task) 

Group support ( collage) 

By response ( story) 

By teacher support 

By paired support ( role play) 



 

 

COMMENTS 

The aim of this task is to make sure that the pupils have a 

solid understanding of life in California in the 1930s. It is 

really a task that is checking that they have digested all of 

the historical information that they have been given and 

that they have begun to think imaginatively about that 

period. There is much opportunity for students to work 

together and support one another, as well as working on 

their own. The teacher can organise the class as they see 

appropriate. 

Teachers could if they wanted take this opportunity to 

provide research opportunities for the pupils or use this as 

a focus for work on non-fiction texts. 

 

METHODOLOGY 

ASSESSMENT 

Formative 

 

METHOD 

During the various activities the teacher will be able to 

circulate and check on pupils’ progress and help wherever 

necessary. The final product that the pupils produce will be 

a good indication of their understanding and engagement 

with the task. 

 

ASSESSMENT CRITERIA 

This will vary according to the task undertaken. 

In general the following should be expected: 

 

General: Pupils demonstrate a good understanding of the 

period and lifestyle. 

 Any written piece is clear in organisation and expression, 

and punctuation and paragraphing on the whole are accurate. 



In the role play there will be adequate content, accuracy of 

language and expression. 

 

Credit: Pupils demonstrate a solid understanding of the 

period and lifestyle. 

Any written piece will be clear, stylish and sensitive in its 

ideas. Organisation and vocabulary will be accurate and more 

extensive than that of a general level piece. 

In the role play there will be a high quality of content and 

confidence of expression. The pupils might for example 

choose to adopt the “accent” of a rancher. 

 

 

 

 

 

ACTIVITY THREE 

 

OBJECTIVE 

By the end of this activity pupils will be able to discuss the 

characterisation of George and Lennie in terms of the 

images used as well as the relevance of their actions and 

speeches. 

 

PURPOSE 

Reading to appreciate the writer’s craft 

Also: 

Talking to deploy ideas, expound, argue and evaluate 

Reading to grasp ideas or feelings implied in a text 

 

DIFFERENTIATION 

By group support ( mixed ability group- more able helping 

less able) 

By teacher support 

 By teacher modelling 



 

 

COMMENTS 

The tasks in this activity are arranged so that they can be 

broken down easily into smaller activities if the teacher 

feels that it is necessary. 

In all of the tasks the pupils should be split up into groups 

and asked to work on the relevant set of questions. The 

pupils need to be given character sheets that they are to 

keep and add to as they work through the novel. The 

questions direct students towards specific pages, and point 

to appropriate sections that they should quote from. The 

teacher will of course model for the pupils on the board how 

to note information and quotes on the character sheets. 

 After each set of questions one member of the group 

should report back their findings and discussion by the 

whole class should follow. It is intended that as the 

students work through the novel they will become more 

skilled at finding quotes and relevant passages and should 

not need so much guidance. 

 

METHODOLOGY 

ASSESSMENT 

Formative 

 

METHOD 

Whilst the pupils are working on the sets of questions the 

teacher will be able to circulate and prompt and suggest 

where necessary. 

During the feedback session on the initial set of questions 

the teacher will be able to gauge how much the group have 

understood from the answers that are given. 

The teacher will be able to take in the character sheets at 

the end of the activity and check on pupils’ responses. 

 



 

 

ASSESSMENT CRITERIA 

This will vary according to which of the tasks the teacher is 

looking at.  

For all of the tasks the pupils are expected to demonstrate 

a good understanding of the ways in which George and 

Lennie are characterised. They should all be able to talk 

about the images used and direct and indirect 

characterisation. Pupils working at general level may require 

a little more explanation and support during activities and 

their answers will be less developed or insightful. Credit 

level pupils will pick up on the importance of the hints that 

are dropped in chapter one which help to build up on the 

characterisation of Lennie. 

During the feedback session those pupils who report back 

will be assessed according to the GRC requirements. This is 

not a formal assessment, it is merely a task to get pupils 

used to the idea of reporting back and to solo talk. ( The 

teacher will have handed out pointers on what makes a good 

solo talk) 

 

For the solo talk the following would be expected. 

General- The pupil reports back the groups’ ideas in an 

ordered manner with reasonable use of expression, language 

and fluency. There is adequate awareness of audience and 

some effort made to highlight important points. 

 

Credit- The pupil reports back the groups’ ideas in an 

ordered manner highlighting what is most significant. 

Vocabulary is varied and accurate. Good use is made of 

facial expression and variety of tone.  

 

 

 



 

 

ACTIVITY FOUR 

 

OBJECTIVE 

By the end of this activity the pupils will be able to discuss 

the importance of setting in Of Mice and Men in terms of 

how it contributes to the themes of the novel. 

 

 

PURPOSE 

Reading to appreciate the writer’s craft 

Reading to grasp ideas or feelings implied in a text 

Talking to deploy ideas, expound, argue and evaluate 

 

DIFFERENTIATION 

By ability group and task ( different questions for different 

ability group) 

By teacher support 

By teacher modelling 

 

COMMENTS 

This activity is organised so that it can be broken down 

easily into smaller tasks that the teacher can work through 

at a pace that they feel is appropriate. 

The teacher will have to hand out a setting sheet that the 

pupils are to keep and fill out in the same manner as their 

character files. Again the teacher will model for the pupils 

how to do this on the board and it is expected that as the 

pupils work through the unit they will become more adept at 

this. 

In the first task the pupils are split into groups and all 

groups are given the same set of questions to answer. 

However, in the next part of the activity there are three 

different sets of questions for three different sections of 



chapter one. The three passages vary in difficulty. The 

teacher can if they want split there class into groups based 

on ability and give different difficulty of passages to 

different groups. 

Each group has to appoint someone to report back the 

groups’ findings. The teacher should encourage a class 

discussion to go over all the ideas raised. 

 

METHODOLOGY 

ASSESSMENT 

Formative 

 

METHOD 

When the groups are working on their different sets of 

questions the teacher will be able to circulate and check on 

their progress, prompting where necessary. In the feedback 

session the teacher will be able to gauge to a certain extent 

their understanding of the importance of setting and the 

symbols and techniques that Steinbeck has used. Once the 

pupils have finished working on their setting sheets the 

teacher will be able to take them in and check on pupils’ 

work. All pupils should have the main points as they were 

written up on the board for them to copy down. 

 

ASSESSMENT CRITERIA 

General- In this task the pupils will answer the set of 

general questions with little need of prompting. Their 

answers will show an awareness of the fact that the setting 

is related to the idea of fate and foreshadowing. When 

reporting back their findings their “talk” will be organised 

using adequate vocabulary, reasonable use of expression, 

tone and fluency and will attempt to highlight main points. 

 

Credit- In this task the pupils will have little problem 

tackling the credit set of questions which involve a little 



more analysis as the general questions. Their answers will 

show an awareness of the link between setting and theme 

and will indicate how Steinbeck has achieved this. When 

reporting back their findings their “talk” will be more 

developed and fluent as general level. More expression, tone 

and vocabulary will be used. 

 

 

 

 

 

ACTIVITY FIVE 

 

OBJECTIVE 

By the end of this activity the pupils will be able to discuss 

the themes of fate, friendship, dreams and loneliness as 

they appear in the first chapter of Of Mice and Men. 

 

PURPOSE 

Reading to appreciate the writer’s craft 

Reading to grasp ideas or feelings implied in a text 

Talking to deploy ideas, expound, argue and evaluate 

 

DIFFERENTIATION 

By teacher support( brainstorming session) 

By group support( mixed ability groups in carousel exercise) 

By paired support( theme sheets) 

Help sheet for carousel exercise 

 

COMMENTS 

This task begins with a whole class brainstorming session to 

get general ideas on what the themes of the first chapter 

are. The teacher will then split the class into groups who 

have to do a carousel exercise. At the end of this there will 

be a class discussion on the ideas written in the carousel 



exercise. There are theme sheets that need to be handed 

out for the students to work on in pairs. As with the 

character files and setting sheet the pupils are expected to 

become more adept at filling them out as they progress 

through the unit. The carousel exercise is intended to get 

them looking carefully at the novel as a whole group and 

figuring out how the relevant theme appears in the first 

chapter. There is a help sheet available for this exercise if 

they seem to be floundering. Again the teacher will model on 

the board how the theme sheets should be filled out. 

 

METHODOLOGY 

ASSESMENT 

Formative 

 

METHOD 

From the answers that the groups’ give on the flipchart 

paper and also from the class discussion of the carousel 

exercise the teacher will be able to gauge their 

understanding. The teacher will be able to take in their 

theme sheets and check on the notes that they have written. 

 

ASSESSMENT CRITERIA 

All pupils should be able to name the themes that appear and 

give examples of them from the first chapter. Credit level 

pupils will be able to discuss the different themes in more 

depth providing more detailed answers and insightful 

suggestions as to what the themes might suggest and 

perhaps where they might be going. 

 

 

 

 

 

ACTIVITY SIX 



 

OBJECTIVE 

By the end of this activity pupils will be able to discuss the 

characterisation of George and Lennie in depth, explaining 

how they are portrayed and how they have developed from 

chapter one. 

 

PURPOSE 

Reading to appreciate the writer’s craft 

Reading to grasp ideas or feelings implied in a text 

Talking to deploy ideas, expound, argue and evaluate 

Listening to evaluate the attitudes, assumptions and 

arguments expressed in a message. 

 

DIFFERENTIATION 

By paired support(mixed ability) 

 By group support( mixed ability) 

 

COMMENTS 

This activity is aimed at getting pupils to work together in 

order to listen and to be critical of one another. The 

teacher will split the class into groups and then these 

groups into pairs. Pupils will answer the questions, fill out 

the appropriate character sheet and then report back their 

answers to the other pair in their group. It is intended that 

the group discuss one another’s answers and suggest 

possible alternatives. The teacher can have a class 

discussion at the end of this activity if they so desire in 

order to check on pupil’s understanding and that all groups 

have covered all of the main points. 

 

METHODOLOGY 

ASSESSMENT 

Formative 

 



METHOD 

Whilst the pairs are working on their questions the teacher 

will circulate and check on their progress, prompting where 

necessary. The teacher will be able to gauge their 

understanding by the class discussion that takes place and 

by looking at the character sheets once they are filled out. 

 

ASSESSMENT CRITERIA 

All pupils will have adequately filled out the character 

sheets. During the discussion that takes place all pupils 

should show an understanding of the different ways in which 

George and Lennie have been characterised. Credit level 

pupils answers will be more detailed showing their 

understanding of both direct and indirect characterisation. 

They may also begin to make( or expand upon) the link 

between the portrayal of the characters and the idea of 

foreshadowing. 

 

 

 

ACTIVITY SEVEN 

 

All of the members of the group should be participating in 

the “teaching activity” and show an understanding of the 

characterisation of the minor characters. Credit level 

students will provide more detailed analysis of the 

techniques that Steinbeck uses in his characterisation and 

begin to form links between characters and themes, perhaps 

managing to suggest where the novel might be going with the 

various characters. 

 

 

 

 

OBJECTIVE 



By the end of this activity the pupils will be able to discuss 

in depth the characterisation of the minor characters in the 

second chapter of Of Mice and Men. 

 

PURPOSE 

Reading to appreciate the writer’s craft 

Reading to grasp ideas or feelings implied in a text 

Talking to deploy ideas, expound, argue and evaluate 

Listening to evaluate the attitudes, assumptions and 

arguments in a message 

 

DIFFERENTIATION 

By group support 

By teacher support 

 

COMMENTS 

This activity may take more than one period as the pupils 

will need some time to organise themselves. The teacher 

should split them into mixed ability groups and give each 

group a character to study. It is intended that the groups 

work as much on their own as possible without teacher 

intervention. However, if a group seems to be struggling 

then the teacher should give them pointers. It would also be 

a good idea for the teacher to describe and give different 

examples of the types of questions that they should form. 

If necessary the teacher should spend a bit of time doing 

this as it is important that pupils come to recognise 

different types of questions, particularly for the exam and 

the close reading. 

 During the questioning session the teacher should remain on 

the outside as much as possible unless the group seem to 

dry up in which case the teacher could prompt. 

It is important that all members of the group are 

encouraged to ask a question and be involved in the 

“teaching and explaining” that goes on. 



 

METHODOLOGY 

ASSESSMENT 

Formative 

 

 

 

METHOD 

Whilst the pupils are working in their groups the teacher 

can circulate to check on their progress, prompting only if 

really necessary. During the pupil’s questioning session the 

teacher will be able to see the group’s grasp of the 

character as well as the rest of the classes’ understanding. 

 

ASSESSMENT CRITERIA 

 

 

 

ACTIVITY EIGHT 

 

OBJECTIVE 

By the end of this activity the pupils will be able to explain 

Steinbeck’s use of setting in the second chapter focusing on 

images and symbols and the theatrical nature of the 

settings used. 

 

PURPOSE 

Reading to appreciate the writer’s craft 

Reading to grasp ideas or feelings implied in the text. 

 

DIFFERENTIATION 

By outcome 

By teacher support 

 

COMMENTS 



In this activity the pupils are asked to work individually on 

the setting as it is portrayed in the second chapter. Using 

the knowledge and skills that they have acquired so far they 

should manage to pick out relevant features from the 

passages concerned. This is good practice for their close 

reading passages. There are a set of questions for them to 

look at and answer. No page references have been given but 

if some of the less able students seem to be struggling then 

the teacher could suggest particular pages. The teacher will 

hold a class discussion at the end of the activity to check 

that all points have been covered. 

 

METHODOLOGY 

ASSESSMENT 

Formative 

 

 

 

METHOD 

Whilst the pupils are working on the set of questions the 

teacher will circulate and check on pupils’ progress, 

prompting and suggesting where necessary. During the class 

discussion the teacher will be able to gauge to a certain 

extent the pupils’ understanding and will be able to fill any 

obvious gaps. The teacher will be able to take in the setting 

sheets and check that all pupils have all the main points and 

quotes. 

 

ASSESSMENT 

General level pupils may require a little more prompting and 

help with some of the more difficult questions. They will be 

able to pick out the main ways in which the setting is 

portrayed and suggest more obvious ways in which the 

setting affects the novel and its themes. 



Credit level pupils should require little or no help with the 

questions and should be able to describe the setting at 

length with good insight into what Steinbeck was trying to 

do through his use of setting. They should be able to spot 

the use of any literary techniques and be able to discuss 

them confidently. 

 

 

 

ACTIVITY NINE 

 

OBJECTIVE 

By the end of this activity the pupils will be confident to 

talk about the themes of friendship, loneliness, dreams and 

fate in chapter two and the way in which they are developing. 

 

PURPOSE 

Reading to appreciate the writer’s craft 

Reading to grasp ideas or feelings implied in a text 

Talking to deploy ideas, expound, argue and evaluate. 

 

DIFFERENTIATION 

By group support 

By teacher support 

By outcome 

 

COMMENTS 

In this activity the class will be split into groups where they 

are supposed to study a particular theme that the teacher 

will appoint to them. If necessary the teacher will put up on 

the board pointers that they should cover in their particular 

theme. The person who reports back the groups’  

findings should do so as if they were giving a solo talk. 

There will be a class discussion led by the teacher at the 

end to make sure all points have been covered. 



 

METHODOLOGY 

ASSESSMENT 

Formative 

 

 

 

METHOD 

The teacher will be able to circulate and check on pupils’ 

progress when they are working in their groups. During the 

feedback session the teacher will be able to gauge the 

groups’ understanding by the responses that they give. They 

will also be able to assess ( formatively) the pupil that is 

feeding back the information. Once they have finished this 

activity the teacher will be able to take in their sheets and 

check what they have noted down for each theme. 

 

ASSESSMENT CRITERIA 

Different depending on what task they are doing. 

All pupils should demonstrate an understanding of the 

different themes in this chapter and be able to show how 

they appear and what effect they have. Credit level pupils 

will argue and explain in a more detailed manner, perhaps 

being able to suggest how some of the themes might develop 

from the hints that are present in the chapter. 

For those reporting back the following would be expected; 

General-Their response will show adequate organisation of 

ideas, adequate use of vocabulary, expression and tone. 

Some attempt will be made to highlight the important points. 

 

Credit- Their responses will show good organisation of ideas. 

It will be fluent and use good expression, pacing and tone. 

Vocabulary will be varied and all the main points will be 

highlighted. 

 



 

 

 

 

 

 

ACTIVITY TEN 

 

OBJECTIVE 

By the end of this activity pupils will be able to discuss the 

characterisation of George and Lennie and the way in which 

the two characters have developed. 

 

PURPOSE 

Reading to appreciate the writer’s craft 

Reading to grasp ideas or feelings implied in the text 

 

DIFFERENTIATION 

By paired support 

By teacher support 

By outcome 

 

 

COMMENTS 

In this activity pupils have to work in pairs and look at the 

portrayal of George and Lennie in the third chapter. By now 

they should becoming familiar with the technique of looking 

for quotes and important passage. They have not been given 

specific questions to answer but rather have been told 

about certain episodes that they should look at and analyse. 

The pupils will discuss their ideas with the rest of the class 

at the end of this activity. Once they have completed this 

activity the teacher can check their character files to 

ensure that all pupils have all of the relevant points and 

quotes. 



 

METHODOLOGY 

ASSESSMENT 

Formative 

 

 

METHOD 

When the pupils are working on the two characters the 

teacher will be able to circulate and check on their progress 

and prompt where necessary. The teacher will be able to 

take in their character files at the end of the activity and 

check on their responses. 

 

ASSESSMENT CRITERIA 

All pupils should demonstrate an awareness of the way in 

which the two characters of George and Lennie have 

developed. They should be able to talk about the different 

episodes and actions that they are involved in and what they 

suggest. Credit level pupils will demonstrate a more sensitive 

and reasoned analysis of the two characters than general 

level pupils. They will be able to connect the portrayal of the 

characters to the development of the themes in the novel. 

 

 

ACTIVITY ELEVEN 

 

OBJECTIVE 

By the end of this activity the pupils will be able to 

demonstrate an understanding of the ways in which the 

minor characters of the novel have been characterised. 

 

PURPOSE 

Reading to appreciate the writer’s craft 

Reading to grasp ideas or feelings implied in a text 

 



DIFFERENTIATION 

By paired support 

By teacher support 

By outcome 

 

 

COMMENTS 

This activity is very similar to the previous activity in that 

pupils are to work in pairs and look at specific characters. 

There are a list of pointers, questions and page references 

for pupils to use to help them analyse a particular character. 

The teacher should make it clear that pupils need not use 

these pointers if they do not want to- a pupil might want to 

try and analyse the characters on their own. The more able 

students should be allowed an opportunity to do this in order 

to let them see just how much they can figure out. The 

teacher will be able to make sure all pupils have a good grasp 

of the characters by going over them with the whole class 

and checking their character files. 

 

METHODOLOGY 

ASSESSMENT 

Formative 

 

METHODOLOGY 

When the pupils are working on the various characters the 

teacher will be able to circulate and help and prompt where 

necessary. During the class discussion the teacher will be 

able to gauge to a certain extent pupils understanding of the 

characters. Once the pupils have finished their character 

sheets the teacher will be able to take them in to check 

them. 

 

ASSESSMENT CRITERIA 



All pupils should show an understanding of the 

characterisation of the minor characters. They should be 

able to discuss the way in which they are described and the 

significance that this has. Credit level pupils will be able to 

talk about the characters in more depth and will be able to 

connect the characterisation of the characters to the 

themes in the novel, possibly suggesting how these themes 

might develop. 

 

ACTIVITY TWELVE 

 

OBJECTIVE 

By the end of this activity the pupils will be able to discuss 

the themes of friendship, loneliness, fate and dreams and 

their development in the third chapter. 

 

 

PURPOSE 

Reading to appreciate the writer’s craft 

Reading to grasp ideas or feelings implied in a text 

Talking to deploy ideas, expound, argue and evaluate 

Listening to evaluate the attitudes, assumptions and 

arguments expressed in a message 

 

DIFFERENTIATION 

By group support 

By teacher support 

By outcome 

By teacher modelling 

 

 

COMMENTS 

This could be a tricky activity in that the pupils are not 

going to be given any pointers to help them work out the 

themes. They will have seen the film version of the novel 



twice and working in groups they have to study chapter 

three working out how the different themes appear and 

what quotes and passages that they could use. By working in 

mixed ability groups the more able should be able to support 

the less able students. If necessary the teacher could 

model to the pupils how they might go about studying a 

passage to find themes. The teacher will need to give a bit 

of thought as to the arrangement of the groups. Once the 

pupils have finished their study of the themes the teacher 

can write up on the board a list of points that they should 

have covered- it is up to the pupils to check their answers. 

 

 

METHODOLOGY 

ASSESSMENT 

Formative 

 

METHOD 

Whilst the pupils are working in their groups the teacher 

can circulate and check on their progress, prompting if 

necessary. The teacher may choose to have a class 

discussion on the different themes in which case they will 

be able to gauge pupils’ understanding. At the end of the 

activity the teacher will take in the theme sheets to make 

sure that pupils have covered all of the relevant areas. 

 

 

ASSESSMENT CRITERIA 

All pupils will be able to demonstrate an understanding of 

the different themes and how they are developed in the 

third chapter. Credit level pupils will be more detailed in 

their analysis of the themes and show more insight into the 

messages that are being put across in the novel. They will be 

able to talk confidently about the use of symbolism and 

foreshadowing, giving examples from the chapter. 



 

 

ACTIVITY THIRTEEN 

 

OBJECTIVE 

By the end of this activity the pupils will be able to discuss 

in depth how the ideas of the American Dream and 

Arthurian legends run through Of Mice and Men, backing up 

their ideas with reference to the novel. 

 

PURPOSE 

Reading to appreciate the writer’s craft 

Talking to deploy ideas, expound, argue and evaluate 

Listening to evaluate the attitudes, assumptions and 

arguments expressed in a message 

 

DIFFERENTIATION 

By group support 

By outcome 

Help sheet available 

 

 

COMMENTS 

This activity is intended to be a dry run for an actual 

assessed group discussion that the pupils are going to do 

later on in the unit. The teacher should split the class into 

groups and allow them time to prepare their discussion. 

There is a help sheet available if a group seems to be 

struggling to get started. The teacher should decide which 

groups it is they are going to sit in and listen to and organise 

to tape the other discussions to listen to later on. The 

teacher should also have spent a bit of time going over what 

makes a good group discussion and the different roles that 

are involved in a group discussion. 

 



METHODOLOGY 

ASSESSMENT 

Formative 

 

METHOD 

Whilst the groups are preparing their discussions the 

teacher will circulate and prompt and suggest where 

necessary. The teacher will listen to two groups talk during 

the period and will tape the rest to listen to at a later time. 

This will allow them to hear all groups and how much they 

have understood and engaged with the task. The teacher will 

be able to listen to the appointed pupils report back their 

groups’ ideas and will be able to assess the pupil on this. 

 

ASSESSMENT CRITERIA 

In line with the GRC. 

Although pupils are not being summatively assessed the 

teacher will give them feedback according to how they did 

based on the GRC requirements. 

 

 

 

 

 

 

 

 

 

 

 

 

ACTIVITY FOURTEEN 

 

 

OBJECTIVE 



By the end of this activity the pupils will be able to discuss 

at length the characterisation of George and Lennie as well 

as the minor characters that appear in the fourth chapter. 

 

PURPOSE 

Reading to appreciate the writer’s craft 

Reading to grasp ideas or feelings implied in a text 

Talking to deploy ideas, expound, argue and evaluate 

 

DIFFERENTIATION 

By paired support 

By teacher support 

By outcome 

 

COMMENTS 

There are quite a few tasks in this activity but they are 

organised in such a way that the teacher can work through 

them at a pace that they feel suitable. The work on George 

and Lennie would probably take a period on its own whilst 

the rest of the characters would probably require another 

period’s work. The tasks are flexible in that the teacher can 

choose how to arrange their pupils- whether in pairs or on 

their own, or even groups. At this stage in the unit it might 

be interesting to get the students to work on their own for 

one of the tasks to see how their analysing skills are coming 

along. The teacher can also choose whether to put pointers 

up on the board or not if they think the class might need 

them. 

 

 

 

METHODOLOGY 

ASSESSMENT 

Formative 

 



METHOD 

Whilst the pupils are working on the relevant tasks whether 

on their own or in groups the teacher will be able to 

circulate and check on their progress. In any of the 

discussion phases and feedback sessions that take place the 

teacher will be able to gauge to a certain extent the pupils 

level of understanding and will be able to fill in any 

significant gaps. Once the pupils have finished their 

character files the teacher will be able to take them in and 

check on pupils’ notes. 

 

ASSESSMENT CRITERIA 

This will vary according to how the class is split up and how 

the pupils report back if this takes place. However, all pupils 

should demonstrate an awareness of the different ways in 

which the various characters are characterised and how 

they have developed. Credit level pupils will be able to 

discuss the characters in more depth pointing to the ways in 

which the characters help develop the themes of the novel. 

Their reasoning and analysis will be more sensitive and 

insightful than general level pupils’. 

 

 

ACTIVITY FIFTEEN 

 

OBJECTIVE 

By the end of this activity the pupils will be able to 

demonstrate knowledge of what it was like to be a coloured 

person living in 1930s America. 

 

 

PURPOSE 

Writing to employ specific literary form 

OR writing to deploy ideas, expound, argue and evaluate. 

Also: 



Talking to deploy ideas, expound, argue and evaluate 

 

DIFFERENTIATION 

By teacher support 

By outcome 

 

COMMENTS 

This is an activity that need not take place in the middle of 

the unit if the teacher feels that it would interrupt the flow 

of teaching, it could be kept to the end of the unit. It allows 

for either a W1 or a W2 piece of writing to take place and 

may be a useful activity in plugging any holes that there are 

in the folio. It might also be useful to check with the 

history department as to what they are doing as it is a good 

opportunity for cross curricular work to occur. Depending on 

which of the writing tasks that the students do will 

determine the kind of teaching that the teacher will have to 

do in order for the pupil to be able to tackle the task. The 

teacher will have to make clear what is involved in 

argumentative and discursive writing and even show 

examples of this type of writing to consolidate their 

teaching. 

 

METHODOLOGY 

ASSESSMENT 

Summative- a piece of folio work will be produced by the 

end of the activity. 

 

METHOD 

The piece of writing that is produced at the end of the 

activity. The teacher should encourage the students to do a 

rough draft first that can be checked before a final draft 

is handed in. 

 

 



ASSESSMENT CRITERIA 

In line with the GRC requirements. 

 

 

ACTIVITY SIXTEEN 

 

OBJECTIVE 

By the end of this activity the pupils will be able to 

demonstrate an understanding of the different themes that 

appear in chapter four and the way in which they develop. 

 

PURPOSE 

Reading to appreciate the writer’s craft 

Also; 

Reading to grasp ideas or feelings implied in a text 

Talking to deploy ideas, expound, argue and evaluate 

Listening to grasp ideas or feelings implied in a message. 

 

DIFFERENTIATION 

By paired support 

By group support 

By teacher 

By outcome 

 

COMMENTS 

This activity is flexible in that it could be done in pairs or in 

groups depending on how the teacher chooses to organise 

the class. There is the potential for students to check one 

another’s work and ideas if the class is split into pairs who 

then feedback their suggestions to the rest of their group- 

this peer checking is a useful activity. Whole class 

discussion at the end of the activity is important to check 

that all the important points have been covered.  

 

 



METHODOLOGY 

ASSESSMENT 

Formative 

 

METHOD 

Whilst the pupils are working on the activity whether in 

pairs or in groups the teacher will be able to circulate and 

check on progress and understanding. During the class 

discussion at the end the teacher will be able to gauge to a 

certain extent the level of pupils’ understanding. Once the 

theme sheets have been completed the teacher will be able 

to take them in and check them. 

 

 

 

ASSESSMENT CRITERIA 

All pupils will be able to discuss the different themes that 

appear in the fourth chapter stating how they appear and 

how they have developed. Credit level pupils’ answers will be 

more extensive and insightful than those of general level 

pupils. 

 

ACTIVITY SEVENTEEN 

 

 

 

OBJECTIVE 

By the end of this activity the pupils will be able to discuss 

the characterisation and development of all of the 

characters that appear in chapter five. 

 

PURPOSE 

Reading to appreciate the writer’s craft 

Also: 

Reading to grasp ideas and feelings implied in a text 



Talking to deploy ideas, expound, argue and evaluate 

Listening to grasp ideas or feelings implied in a message 

 

DIFFERENTIATION 

By group support 

By teacher support 

By outcome 

 

COMMENTS 

It is important that the teacher has a class discussion at 

the end of this activity to ensure that all points have been 

covered. Pupils should be split up into groups for this 

activity. They will be appointed a particular character that 

they have to study, and then, come up with a list of 

questions about this character that all the rest of the group 

has to answer. If the teacher wanted then they could split 

the class into ability groups and give more straightforward 

characters to the general level groups. It is possible that 

some pupils will require more support in this activity when 

making up the questions. It may be necessary for the 

teacher to spend a bit of time explaining the kinds of 

questions that they could use- this is a useful activity for 

showing pupils the kinds of questions that might appear in 

the close reading part of the exam. 

 

METHODOLOGY 

ASSESSMENT 

Formative 

 

 

 

METHOD 

Whilst the pupils are working in their groups the teacher 

will be able to circulate and check on their progress 

prompting and helping where necessary. The questions that 



the pupils produce will be an indication of their 

understanding of the characters ( The teacher should try to 

get a copy of each groups set of questions in order to 

discuss them at a later point). In the class discussion at the 

end of this activity the teacher will be able to gauge to a 

certain extent pupils’ understanding of the characters. The 

teacher will be able to check on pupils’ character files once 

they have been completed. 

 

ASSESSMENT CRITERIA 

All pupils should be able to discuss the ways in which the 

characters in chapter five have been portrayed. All pupils 

should be able to refer to specific incidents in the chapter 

and explain how they reveal aspects of the characters 

concerned. Credit level pupils will produce more detailed and 

insightful answers and may go some ways to explaining what 

messages Steinbeck was trying to make through the 

portrayal of his characters. 

 

ACTIVITY EIGHTEEN 

 

OBJECTIVE 

By the end of this activity the pupils will be able to discuss 

how the themes of loneliness, dreams and fate appear and 

develop in the fifth chapter. 

 

PURPOSE 

Reading to appreciate writer’s craft 

Reading to grasp ideas and feelings implied in a text 

Also: 

Talking to deploy ideas, expound, argue and evaluate 

 

DIFFERENTIATION 

By paired support 

By teacher support 



By outcome 

 

 

 

COMMENTS 

Pupils are to work in pairs on this activity and then feed 

back their answers to the rest of their group. The teacher 

could arrange the class differently if they wanted. The 

teacher can also choose whether to give the class pointers 

on the different themes or not. It is important that at the 

end of the activity the teacher has a class discussion to 

ensure that all points have been covered and recognised. 

 

METHODOLOGY 

ASSESSMENT 

Formative 

 

METHOD 

Whilst the pupils are working on the activity the teacher 

will circulate and prompt and help where necessary. During 

the class discussion at the end of the activity the teacher 

will be able to gauge to a certain extent the level of the 

pupils’ understanding. The teacher will be able to take in the 

theme sheets and check on the pupils’ notes. 

 

ASSESSMENT CRITERIA 

All pupils should demonstrate an understanding of the 

themes of loneliness, dreams and fate as they appear in 

chapter five, and be able to discuss the way in which they 

have developed and affect different characters. Credit 

level pupils answers will be more detailed and thoughtful and 

show more insight into what Steinbeck was trying to achieve 

through the different themes. More able students will talk 

confidently about the literary techniques that are employed 

by Steinbeck. 



 

 

 

 

ACTIVITY NINETEEN 

 

OBJECTIVE 

By the end of this activity the pupils will be able to discuss 

the idea of responsibility in terms of their own experience 

and argue as to whether it is fair that some people have a 

great deal of responsibility. 

 

PURPOSE 

Talking to deploy ideas, expound, argue and evaluate 

Talking to describe personal experience, express feelings 

and reactions 

Listening to grasp ideas or feelings implied in a message 

Listening to evaluate the attitudes, assumptions and 

arguments expressed in a message 

 

DIFFERENTIATION 

By group support 

By outcome 

 

COMMENTS 

This is to be an assessed group talk therefore the activity 

may need to take place over a couple of periods in order to 

let the teacher hear all of the groups do their talk. This 

activity does not have to occur at this point in the unit it 

could be kept for later on if the teacher felt that this would 

be better. 

 

METHODOLOGY 

ASSESSMENT 

Summative 



 

METHOD 

Teacher will grade pupils as the talks occur- will need a 

couple of periods in order to hear all of the talks. 

 

ASSESSMENT CRITERIA 

In line with the GRC requirements. 

 

 

 

 

 

 

 

 

 

ACTIVITY TWENTY 

 

OBJECTIVE 

By the end of this activity the pupils will be able to discuss 

the significance of the setting, use of light and dark and the 

role of the animals in chapter five. 

 

PURPOSE 

Reading to appreciate the writer’s craft 

Talking to deploy ideas, expound, argue and evaluate 

 

DIFFERENTIATION 

By response 

By teacher support 

 

COMMENTS 

This activity is planned as a whole class discussion led by the 

teacher as a change from the pupils working in pairs or 

groups.  



 

METHODOLOGY 

ASSESSMENT 

Formative 

 

 

METHOD 

The teacher will be able to gauge to a certain extent pupils’ 

level of understanding from their responses during the class 

discussion. When the pupils are filling out their setting 

sheets the teacher can circulate and check on individual 

understanding as they work on the sheet. 

 

ASSESSMENT CRITERIA 

All pupils will show an awareness of the symbolism of the 

setting, use of light and dark and the role of the animals. 

They will be able to discuss how these symbols help develop 

the themes of the novel. Credit level pupils’ answers will be 

more detailed and sophisticated indicating a strong 

awareness of the impact of the use of symbolism in this 

chapter and linking it to the idea of foreshadowing in 

previous chapters. 

 

ACTIVITY TWENTY-ONE 

 

OBJECTIVE 

By the end of this activity pupils will be able to discuss the 

character of Curley’s wife in depth providing various 

arguments for and against whether or not she was in fact 

“jailbait”. 

 

PURPOSE 

Talking to create particular effects 

Talking to deploy ideas, expound, argue and evaluate 

Listening to grasp ideas or feelings in a message 



Listening to evaluate the attitudes, assumptions and 

arguments expressed in a message. 

 

DIFFERENTIATION 

By group support  

By teacher support 

By outcome 

 

COMMENTS 

Pupils will be split into groups for this activity and assigned 

a character. They have to choose one person from their 

group who is going to “act” their assigned character. The 

group has to think about the character that they have been 

assigned and prepare the chosen group member to act as 

this character would in a courtroom scene. It is important 

that the teacher stresses the need to think carefully about 

all they know about their assigned character and use this to 

build up a picture of how they would act, what they would 

talk like, what they might say and so on. Once this activity is 

complete the teacher should spend a little time discussing 

the success of the activity and what the pupils learned from 

it. 

 

METHODOLOGY 

ASSESSMENT 

Formative 

 

METHOD 

Whilst the pupils are working in their groups preparing their 

assigned character the teacher will be able to circulate and 

help and suggest where necessary. During the courtroom 

session the teacher will be able to see how well pupils have 

engaged with and understood the task. They will also be able 

to listen to pupils responses when they are questioned and 

will see both how well they can think on their feet but also 



how well they have understood the nature of their individual 

character. 

 

ASSESSMENT CRITERIA 

General level pupils will show a solid understanding of their 

character and will respond appropriately as the character 

they are portraying. Their arguments will be clear and any 

questions will be related to the nature of Curley’s wife and 

the kind of actions that they have seen her doing in the 

novel. 

Credit level pupils will do all of the above but their 

arguments will be much more subtle, introducing the idea of 

the role of women and the misogynistic way of life at that 

time. Their questioning will be more complex attempting to 

look beyond just what Curley’s wife says and does. 

 

 

ACTIVITY TWENTY-TWO 

 

 

OBJECTIVE 

By the end of this activity the pupils will be able to discuss 

all of the characters that appear in the final chapter in 

terms of the way in which they are characterised and the 

effect their portrayal has. 

 

PURPOSE 

Reading to appreciate the writer’s craft 

Reading to grasp ideas or feelings implied in a text 

Talking to express ideas, expound, argue and evaluate. 

 

DIFFERENTIATION 

By paired support 

By teacher support 

By outcome 



 

COMMENTS 

This activity is organised so that it can easily be broken up 

into smaller tasks that the teacher and pupils can work 

though at their own pace. The pupils either work on their 

own or in pairs making notes on the different charcters 

using the pointers that they have been given. It is important 

that there is a class discussion at the end of all of the tasks 

to ensure that all of the main points are covered as regards 

the characterisation of all of the characters. 

 

METHODOLOGY 

ASSESSMENT 

Formative 

 

 

METHOD 

Whilst the pupils are working in pairs the teacher will be 

able to circulate and check on pupils’ progress and 

understanding. During the class discussion at the start and 

the end of the activity the teacher will be able to gauge 

pupils’ level of understanding. The teacher will be able to 

take in the character files and check on pupils’ notes. 

 

ASSESSMENT CRITERIA 

All pupils should be able to discuss the portrayal of the 

different characters and the way in which they have 

developed. All pupils should be able to explain the symbolism 

of Lennie’s visions. Credit level pupils’ answers will be more 

detailed and sophisticated showing an awareness of what 

Steinbeck was trying to achieve through the 

characterisation of his characters. 

 

 

ACTVITY TWENTY-THREE 



 

 

OBJECTIVE 

By the end of this activity the pupils will be able to discuss 

the importance of the setting in the final chapter and the 

way in which it connects to and reinforces the themes of 

the novel. 

 

PURPOSE 

Reading to appreciate the writer’s craft 

Reading to grasp ideas or feelings implied in a text 

Talking to deploy ideas, expound, argue and evaluate 

 

DIFFERENTIATION 

By group support 

By teacher support 

By outcome 

 

COMMENTS 

The pupils have to work in groups on the setting in the final 

chapter. There is a list of questions for them to answer. 

However, the teacher can decide whether to hand them out 

or not. The teacher might choose to ask the pupils to study 

the setting themselves without any guidance just to see if 

they can pick up the important points. They will have to 

appoint one of the members of the group to report back 

their answers and findings. The teacher should encourage a 

whole class discussion at the end of this activity in order 

for all points and ideas to be raised. 

 

METHODOLOGY 

ASSESSMENT 

Formative 

 

METHOD 



Whilst the pupils are working in their groups the teacher 

can circulate and prompt and help when necessary. During 

the discussion at the end the teacher will be able to gauge 

to a certain extent the level of pupils’ understanding. The 

teacher will be able to take in the pupils’ setting sheets and 

check on their notes. 

 

ASSESSMENT CRITERIA 

All pupils will show an understanding of the symbolism of the 

setting used. Credit level pupils will produce more extended 

answers which indicate their understanding of how the 

setting relates to the themes of the novel. They may even 

argue that Steinbeck is trying to suggest through his 

setting that what happens to Lennie is natural and 

inevitable- just as it is inevitable that the heron will eat the 

snake. 

 

ACTIVITY TWENTY-FOUR 

 

OBJECTIVE 

By the end of this activity the pupils will be able to discuss 

the resolution or non-resolution of all of the themes that 

appear in the novel. 

 

 

PURPOSE 

Reading to appreciate the writer’s craft 

Reading to grasp ideas or feelings implied in a text 

Talking to deploy ideas, expound, argue and evaluate 

Listening to grasp ideas or feelings implied in a message 

 

DIFFERENTIATION 

By group support 

By teacher support 

By outcome 



Help sheet available 

 

COMMENTS 

Pupils will be split up into groups for this activity and they 

have to work together on the different themes that appear 

in this final chapter. They are not going to be given any 

pointers about the themes but instead have to use their own 

analysing skills. At the end of the activity the groups will 

report back their suggestions and the teacher will go over 

their ideas. 

 

METHODOLOGY 

ASSESSMENT 

Formative 

 

 

METHOD 

When the pupils are working in groups the teacher will be 

able to circulate and check on pupils’ progress and prompt 

where necessary. During the pupils’ feedback session the 

teacher will be able to gauge pupils’ level of understanding. 

The teacher will be able to take in pupils’ theme sheets and 

check on their notes. 

 

ASSESMENT CRITERIA 

All pupils will show an awareness of the way in which the 

themes end in the final chapter. All pupils will recognise that 

there is no final answer given to life or the situation of the 

ranchers. Credit level pupils will show more depth in their 

understanding of and discussion of the lack of message and 

resolution at the end of the novel. They will be able to point 

out how all the way through the novel there are hints as to 

the ending which help to build up a feeling of inevitability. 

 

 



 

 

 

 

ACTVITY TWENTY-FIVE 

 

OBJECTIVE 

By the end of this activity the pupils will have produced a 

critical response to literature on Of Mice and Men for their 

folio. 

 

PURPOSE 

Writing to deploy ideas, expound, argue and evaluate 

 

DIFFERENTIATION 

By task ( choice of general or credit level essay titles) 

By outcome 

 

COMMENTS 

This is a folio piece so it is important that the teacher 

spend a bit of time advising pupils on how to structure a 

piece and to encourage them to do a rough draft first. 

 

METHODOLOGY 

ASSESSMENT 

Summative 

 

METHOD 

Teachers can check rough drafts otherwise it is the final 

draft that they will see. 

 

ASSESSMENT CRITERIA 

In line with the GRC requirements. 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

EXTENSION EXERCISES 

CHAPTER ONE 



  
1. Rewrite the opening section of Of Mice and Men so that the 

scene is not so idyllic. Think about what kind of images and 

symbols you might use to make it a less pleasant place. 

 

2. Write a short imaginative piece where Lennie has killed yet 

another mouse and his Aunt Clara discovers it. This can take 

the form of a script if you like. 

 

 

3. Write a short imaginative piece which has Aunt Clara as the 

narrator. What kind of person would she have been? How would 

she have felt about Lennie? 

 

 

4. Imagine you are a rancher. Start to write a diary tracking 

the different events that occur in your life. Make sure that 

you include how you are feeling as well as explaining what you 

get up to- this is a diary that you can keep working on as you 

move through the unit. 

 

 

 

 

 

 

 

 

 

 

 

EXTENSION EXERCISES 

 



CHAPTER TWO 

 

 
1. For this activity you have to look at the descriptions of the 

various scenes that open chapter one and two. Read all of 

the information that you are given about the scenes and 

then draw a picture of them using all of the details. This 

should not be difficult as Steinbeck gives a very clear 

picture as to how he sees the scenes. 

 

2. Write another entry into your diary if you have started 

this exercise. 

 

3. Design a leaflet that a publisher might have produced 

encouraging young men to come and work on a ranch. 

 

EXTENSION EXERCISES 

 

CHAPTER THREE 

 
1. Write an imaginative piece which tells the story of Lennie 

and the girl in Weed. 

 

2. Write a story about Candy when he and his dog were 

younger. What were they like and what did they get up to? 

 

3. Imagine you are one of the ranchers. Write a letter home 

to your mum or sweetheart explaining what you have been 

doing and how you might feel. 

 



4. Write an article that might appear in the local newspaper 

describing the incident that happened in Weed. 

 

5. Continue with your diary adding another entry to it. 

 

 

 

EXTENSION EXERCISES 

 

CHAPTER FOUR 

 
1. Write a short piece which describes Crooks life as a 

young boy. What kind of life did he have then? What did 

he do? 

 

 

2. Write an imaginative piece which describes the men’s 

trip into town. You can write this in script form if you 

want. 

 

3. Add another entry to your diary. 

 

 

 

 

 

 

 

 

 

EXTENSION EXERCISES 

 

CHAPTER FIVE 



 
1. Write a piece which describes the night Curley met his 

wife. 

 

2. Write a piece which describes Curley’s wife meeting 

the man who promised to make her a film star. 

 

3. Write another entry into your diary. 

 

4. Write a letter that Curley’s wife might have written to 

a film director. What kind of things would she have 

said? 

 

 

 

EXTENSION EXERCISES 

 

CHAPTER SIX 

 
1. Write the final extract in your diary. 

 

 

2. Write the newspaper article that might appear in the 

local newspaper following the killing of Lennie. 

 

 

 

 

 

 

 



 

 

 

 

 
 

 

 


