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Higher Reading Practice -  Death of a Salesman, Act Two 

 
Teacher’s note: 

 

The extract to be read by the candidate is from the second act of Arthur Miller's Death of a 

Salesman.  Willy is speaking to his sons in the restaurant. Willy in his opening remarks is just 

coming out of a "dream sequence".  (Pages 83-85 Heinemann). 

 

This extract must be unseen if being used as evidence of assessment. 

 

 

If the text is an unseen text, the following Assessment Standards may be assessed.   

Assessment information for candidates 

This assessment applies to the following Unit Outcomes and Assessment Standards: 

 

English: Analysis and Evaluation (Higher) 

 

The candidate will: 

 

Outcome 1 

 

1 Understand, analyse and evaluate detailed and complex written texts by: 

 

1.1 Identifying and explaining the purpose and audience, as appropriate to genre 

1.2 Identifying and explaining the main ideas and supporting details 

1.3 Applying knowledge and understanding of language to explain meaning and effect in depth 

and detail, using appropriate critical terminology  

 

 

To pass this assessment you will have to show that you have met these Outcomes and 

Assessment Standards. 

 

Your assessor will let you know how the assessment will be carried out and any required 

conditions for doing it. 

The assessment is to read an extract from the second act of Arthur Miller's Death of a Salesman 

and to answer the questions which follow. 
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Assessment task 1: Reading – text extract 
 

Read the text below which is taken from the second act of Arthur Miller's Death of a Salesman 

where Willy is speaking to his sons in the restaurant; in his opening remarks is just coming out of a 

"dream sequence".   

 

 
(Light on house area snaps out.) 

BIFF (at the table, now audible, holding up a gold fountain pen): ... so I'm washed up with Oliver, 

you understand? Are you listening to me? 

WILLY (at a loss): Yeah, sure. If you hadn't flunked— 

5     BIFF: Flunked what? What're you talking about? 

WILLY: Don't blame everything on me! I didn't flunk math—you did! What pen? 

HAPPY: That was awful dumb, Biff, a pen like that is worth— 

WILLY (seeing the pen for the first time): You took Oliver's pen? 

BIFF (weakening): Dad, I just explained it to you. 

10     WILLY: You stole Bill Oliver's fountain pen! 

BIFF: I didn't exactly steal it! That's just what I've been explaining to you! 

HAPPY: He had it in his hand and just then Oliver walked in, so he got nervous and stuck it in his 

pocket! 

WILLY: My God, Biff! 

15 BIFF: I never intended to do it, Dad! 

     OPERATOR'S VOICE: Standish Arms, good evening! 

WILLY (shouting): I'm not in my room! 

BIFF (frightened): Dad, what's the matter? (He and Happy stand up.) 

OPERATOR: Ringing Mr Loman for you! 

20 WILLY: I'm not there, stop it! 

    BIFF (horrified, gets down on one knee before Willy): Dad, I'll make good, I'll make good. (Willy tries 

to get to his feet. Biff holds him down.) Sit down now. 

WILLY: No, you're no good, you're no good for anything. 

BIFF: I am, Dad, I'll find something else, you understand? Now don't worry about anything.  

25 (He holds up Willy's face.) Talk to me, Dad. 

OPERATOR: Mr Loman does not answer. Shall I page him? 

WILLY (attempting to stand, as though to rush and silence the Operator): No, no, no! 

HAPPY: He'll strike something, Pop. 

 WILLY: No, no ... 

30 BIFF (desperately, standing over Willy): Pop, listen! Listen to me! I'm telling you something good. 

Oliver talked to his partner about the Florida idea. You listening? He—he talked to his partner, and 

he came to me ... I'm going to be all right, you hear? Dad, listen to me, he said it was just a question 

of the amount! 
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     WILLY: Then you . . . got it? 

35 HAPPY: He's gonna be terrific, Pop! 

WILLY (trying to stand): Then you got it, haven't you? You got it! You got it! 

BIFF (agonized, holds Willy down): No, no. Look, Pop. I'm supposed to have lunch with them 

tomorrow. I'm just telling you this so you'll know that I can still make an impression, Pop. And I'll 

make good somewhere, but I can't go tomorrow, see? 

40 WILLY: Why not? You simply— 

BIFF: But the pen, Pop! 

WILLY: You give it to him and tell him it was an oversight! 

HAPPY: Sure, have lunch tomorrow! 

BIFF: 1 can't say that— 

45 WILLY: You were doing a crossword puzzle and accidentally used his pen! 

BIFF: Listen, kid, I took those balls years ago, now I walk in with his fountain pen? That clinches it, 

don't you see? I can't face him like that! I'll try elsewhere. 

         PAGE'S VOICE: Paging Mr Loman! 

WILLY: Don't you want to be anything? 

50 BIFF: Pop, how can I go back? 

WILLY: You don't want to be anything, is that what's behind it? 

BIFF (now angry at Willy for not crediting his sympathy): Don't take it that way! You think it was easy 

walking into that office after what I'd done to him? A team of horses couldn't have dragged me back 

to Bill Oliver! 

55 WILLY: Then why'd you go? 

BIFF: Why did I go? Why did I go? Look at you! Look at what's become of you! 

(Off left, the Woman laughs.) 

 

End of Extract 
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Assessment task 1: Reading 
 

Answer the following questions:  

 

You will be asked about the writer’s use of language/literary techniques and might consider: word 
choice, imagery, tone, syntax, text structure and sentence structure … 

 

Having read the whole extract: 

 

1.  Identify one main purpose of this extract. Explain your answer with close reference to the text. 

 

2.  With close reference to the extract, identify an appropriate audience for the writing. Explain  

 your answer. 

 

Read lines 1-15 again. 

 

3 (a) Briefly summarise the reasons for the conflict between Biff and Willy in this section, using 

your own words as far as possible. 

 (b) Identify two different examples of literary techniques used to reveal the extent of this 

conflict in these lines and explain their effect. 

 

Read line 17 again. 

 

4 (a) Identify what the writer is trying to convey to the reader about Willy in this line. 

 (b) With close reference to two different literary techniques, explain how this aspect of Willy’s 

character is effectively created elsewhere in the extract. 

 

Read from lines 30-36 again. 

 

5 (a) The mood and tone of the exchange between Willy and Biff changes in this paragraph. 

Describe clearly the nature of this change, and explain why Biff alters his attitude here. 

 (b) With close reference to two examples of dramatic technique, explain how the writer 

creates an effective impression of this change for his audience. 

 

Read the last two lines of the extract again, lines 56-57. 

 

6 (a)     Say what is revealed about the relationship between Biff and Willy by these last two  

 lines of the extract.                                                                                                       

 (b)     Identify and explain any effective example of the writer’s dramatic technique here. 

 

If NOT being used as an assessment, candidates could respond to the following question. 

Consider the full extract again. 

 

7  Explain how effective you find this extract in developing the thematic conflict between illusion 

and reality which in the play as a whole with specific reference to two examples of dramatic 

technique. 

1.1 

1.3 

1.1 

1.1 

1.2

1.3 

1.2

1.3 

1.2 
 

1.3 

1.2 

1.3 
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Judging Evidence for English: Analysis and Evaluation (Higher) — Reading 
This assessment is based on the format and style of published SQA Higher English UASPs and is thematically linked to a study of “Death of a 

Salesman”. 

Outcomes Assessment 

Standards 

Making assessment 

judgements 

Assessment for candidates (Appendix 1): 

commentary on assessment judgements 

Assessors should use professional judgement and a holistic approach in deciding whether candidates have achieved the 

Assessment Standards. Candidates do not have to answer every question correctly as they could demonstrate achievement of the 

Assessment Standards across questions. 

1  

Understand,  

analyse and  

evaluate  

detailed and  

complex written  

texts by: 

1.1  

Identifying and  

explaining the  

purpose and  

audience, as  

appropriate to genre 

 

 can identify and 
give an explanation 
of the purpose and 
audience, giving 
full textual 
justification 

 

 can infer the 
generic    
conventions of 
texts 

Question 1 (Purpose) 

In response to Question 1, the candidate should identify and explain the 
purpose of the extract, including close textual reference. Possible 
answers include: 

 to demonstrate the extent of the conflict between characters 

 to entertain the reader with a dramatic and lively exchange between 
characters 

 to provoke an emotional reaction from the reader —sympathy / pity / 
and so on 

Appropriate textual evidence should be given in the form of direct 
quotation and/or reference. However, there should be explanation of the 
evidence and not simply quotation/reference. 

Possible references include: 

 the heightened language of the characters as they argue 

 the very fast pace of the dialogue 

 Willy’s confused mental state 

 Biff and Happy’s (misguided) attempts to placate him 
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Outcomes Assessment 

Standards 

Making assessment 

judgements 

Assessment for candidates (Appendix 1): 

commentary on assessment judgements 

Assessors should use professional judgement and a holistic approach in deciding whether candidates have achieved the 

Assessment Standards. Candidates do not have to answer every question correctly as they could demonstrate achievement of the 

Assessment Standards across questions. 

Question 2 (Audience) 
Candidates should correctly identify at least one possible audience. 
Possible answers include: 

 American people 

 those interested in (literature dealing with) social interaction 

 those interested in the writing of Arthur Miller 

 those interested in 20th century (American) literature  

 those interested in drama about family life, fathers and sons 

 those interested in literature exploring the nature of the American 
Dream 
 

Candidates should support their answer with appropriate textual evidence 
in the form of direct quotation and/or reference. However, there should be 
explanation of the evidence and not simply quotation/reference. 

Possible references include: 

 the fact the extract explores aspects of the nature of success 

 the detailed description of social interaction (and non-interaction)  

 the graphic description of breakdown in family relationships and 
individual sanity 

1.2  

Identifying and  

explaining the main  

ideas and supporting  

 can show full 
understanding of 
most of the 
relevant points 

Candidates should show their ability to identify and explain the main 
ideas and supporting details by answering at least two of the following 
three questions correctly. 
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Outcomes Assessment 

Standards 

Making assessment 

judgements 

Assessment for candidates (Appendix 1): 

commentary on assessment judgements 

Assessors should use professional judgement and a holistic approach in deciding whether candidates have achieved the 

Assessment Standards. Candidates do not have to answer every question correctly as they could demonstrate achievement of the 

Assessment Standards across questions. 

details  can infer from the 
written text, 
drawing on 
appropriate 
evidence 

Question 3 (a) 
Possible answers include 

 Biff has been talking about what he has just experienced when he 
              went to see Bill Oliver and this has disappointed Willy 

 Willy appears to be talking about an incident in the past involving 
Biff about which he still holds a grudge 

 
Question 4 (a) 
Possible answers include 

 Willy’s confused mental state 

 The fact that he is hearing a different reality inside his head 
or any similar appropriate answer. 

Question 5 (a) 
Possible answers include 

 The mood changes from very confrontational and fraught to one 
which is more conciliatory and comforting, even triumphant, albeit 
in a rather forced and false way 

 Biff is very worried that his father will break down completely 
unless he is given some “good news” even if this is a lie 

Question 6 (a) 
Possible answers include 

 reference to the immediate context of the remark, including the 
stage direction, and the general nature of the relationship between 
the two men, particularly Biff’s perception of it as revealed by his 
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Outcomes Assessment 

Standards 

Making assessment 

judgements 

Assessment for candidates (Appendix 1): 

commentary on assessment judgements 

Assessors should use professional judgement and a holistic approach in deciding whether candidates have achieved the 

Assessment Standards. Candidates do not have to answer every question correctly as they could demonstrate achievement of the 

Assessment Standards across questions. 

questions; for example despair, faithlessness, disappointment, 
frustration 

1.3  

Applying knowledge  
and understanding of  
language to explain  
meaning and effect in  
depth and detail,  
using appropriate  
critical terminology 

 can clearly identify 
and analyse 
various features of 
a writer’s use of 
language and its 
effect 

 can use full textual 
reference or 
quotation to 
support 
statements 

Candidates should show their ability to apply knowledge and 
understanding of language to explain meaning and effect by answering at 
least two of the following three questions correctly. At least two different 
poetic techniques should be analysed. 
 
Question 3 (b) 

Candidates should correctly identify at least one literary technique and 
explain its effect. 
Possible answers include: 
stage direction “at a loss”                                                                      

suggests the frustration and despair Willy feels at this latest 
disappointment 

 contrast between reality and illusion                                                             
in the differing reactions to and perceptions of Willy and Biff have 
of the taking of the pen suggests the gulf between them 

 exclamatory nature of the dialogue                                                        
conveys the heightened tension and arising anger / panic between 
the characters                                                                           
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Outcomes Assessment 

Standards 

Making assessment 

judgements 

Assessment for candidates (Appendix 1): 

commentary on assessment judgements 

Assessors should use professional judgement and a holistic approach in deciding whether candidates have achieved the 

Assessment Standards. Candidates do not have to answer every question correctly as they could demonstrate achievement of the 

Assessment Standards across questions. 

Question 4(b) 

Candidates should correctly identify at least one literary technique and 
explain its effect (in reference to the idea established in question 4a.) 

Possible answers include: 

 Fragmentation of the dialogue                                                                      
with Willy holding a conversation with the “operator” who is not on 
stage, nor can she be seen or heard by Biff or Happy- conveys his 
confused mental state 

 Juxtaposition                                                                                                          
of memory (OPERATOR) and the present (his conversation with 
his sons) suggests how tenuous his grip on reality is 

 Stage directions (attempting to stand . . . . . OPERATOR)                        
offer a physical representation of his very fragile, unsettled, manic 
state 

Question 5 (b) 
Candidates should refer closely to at least one example of a literary 
technique and explain its effect. Possible answers might include: 

 Stage direction “desperately”                                                               
suggests Biff’s panic over his father’s deteriorating mental state 
and his desire to help 
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Outcomes Assessment 

Standards 

Making assessment 

judgements 

Assessment for candidates (Appendix 1): 

commentary on assessment judgements 

Assessors should use professional judgement and a holistic approach in deciding whether candidates have achieved the 

Assessment Standards. Candidates do not have to answer every question correctly as they could demonstrate achievement of the 

Assessment Standards across questions. 

 Biff asks his father three times to listen to him                                           
again he is desperate to make him feel better by telling him some 
“good news” even if this is a lie 

 Dashes in Biff’s dialogue                                                                            
convey his difficulties in expressing himself as he panics over his 
father’s breakdown; he is genuinely very concerned about him 

 Willy’s tone becomes exclamatory and triumphant                                       
as he repeats “You got it! You got it!” underlining how very 
suddenly and completely his mood has changed 

Question 6 (b) 

Candidates should refer closely to at least one example of a literary 
technique and explain its effect. Possible answers include: 

 Repetition of “Why did I go?”                                                                   
emphasises Biff’s incredulity, anger and frustration at Willy’s lack 
of understanding of what he sees as a sacrifice 

 Biff’s exclamation “Look at what’s become of you!”                                     
clarifies how Biff feels about his father’s very significant 
deterioration in his eyes 
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Outcomes Assessment 

Standards 

Making assessment 

judgements 

Assessment for candidates (Appendix 1): 

commentary on assessment judgements 

Assessors should use professional judgement and a holistic approach in deciding whether candidates have achieved the 

Assessment Standards. Candidates do not have to answer every question correctly as they could demonstrate achievement of the 

Assessment Standards across questions. 

 The ironic laugh of the woman                                                                          
serves to underline Willy’s failings and the underlying cause of the 
breakdown in the relationship between Biff and Willy 

 

Question 7 

Candidates should argue whether or not they find the extract effective. 
Candidates should make specific reference to at least one example of 
literary technique from the extract. 
  

Possible answers not already mentioned above include: 
 

Biff’s lines 

 The details he deliberately makes up about his fictional meeting 
with Bill Oliver and his associates in lines 30-39 so as to reassure 
his father. 
 

Happy’s lines 

 'He had it in his hand ...': typical of Happy's constant attempts to 
avoid the truth / offer an acceptable gloss on the unacceptable / 
curry favour by telling people what he thinks they want to hear / 
evasiveness / shallowness / stupidity / reluctance to accept the 
consequences for any action / desire to save his own skin. 

 'He's gonna be terrific. Pop!':   hollow/cliched nature of his 
response /childishness of outlook / readiness with the slick line / 
recourse to the lie / Happy couldn't really care less / he is the 
product of his father's conditioning. 
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Outcomes Assessment 

Standards 

Making assessment 

judgements 

Assessment for candidates (Appendix 1): 

commentary on assessment judgements 

Assessors should use professional judgement and a holistic approach in deciding whether candidates have achieved the 

Assessment Standards. Candidates do not have to answer every question correctly as they could demonstrate achievement of the 

Assessment Standards across questions. 

 N.B. This question may also satisfy requirements of Outcome 1.1 
if the candidate makes reference to its suitability for 
purpose/audience in their response. 
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Higher English – Analysis and Evaluation 

Practice Reading Assessment –  

The Great Gatsby by F. Scott Fitzgerald: Chapter 3 – ‘Gatsby’s party’ 

 
Teacher’s note: 

 

The extract to be read by the candidate is from the beginning of Chapter 3 (“There was music …”) 

to the end of paragraph 6 (“The party has begun.”) of F. Scott Fitzgerald’s The Great Gatsby. 

 

This extract must be unseen if being used as evidence of assessment. 

 

 

Assessment information for candidates 

This assessment applies to the following Unit Outcomes and Assessment Standards: 

 

English: Analysis and Evaluation (Higher) 

 

The candidate will: 

 

Outcome 1 

 

1 Understand, analyse and evaluate detailed and complex written texts by: 

 

1.1 Identifying and explaining the purpose and audience, as appropriate to genre 

1.2 Identifying and explaining the main ideas and supporting details 

1.3 Applying knowledge and understanding of language to explain meaning and effect in depth 

and detail, using appropriate critical terminology  

 

 

To pass this assessment you will have to show that you have met these Outcomes and 

Assessment Standards. 

 

Your assessor will let you know how the assessment will be carried out and any required 

conditions for doing it. 

 

The assessment is to read an extract from F. Scott Fitzgerald’s classic novel, The Great Gatsby, 

and answer the questions which follow. 
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Assessment task 1: Reading – text extract 
 

Read the text (The Great Gatsby) from the beginning of Chapter 3 (“There was music …”) to the 

end of paragraph 6 (“The party has begun.”) The extract describes one of the many parties that 

Gatsby holds in his mansion for the upper class set in ‘Jazz Age’ New York. 

 

 

There was music from my neighbor’s house through the summer nights. In his blue gardens men 

and girls came and went like moths among the whisperings and the champagne and the stars. At 

high tide in the afternoon I watched his guests diving from the tower of his raft, or taking the sun 

on the hot sand of his beach while his two motor-boats slit the waters of the Sound, drawing 

aquaplanes over cataracts of foam. On week-ends his Rolls-Royce became an omnibus, bearing 

parties to and from the city between nine in the morning and long past midnight, while his station 

wagon scampered like a brisk yellow bug to meet all trains. And on Mondays eight servants, 

including an extra gardener, toiled all day with mops and scrubbing-brushes and hammers and 

garden-shears, repairing the ravages of the night before. 

 

Every Friday five crates of oranges and lemons arrived from a fruiterer in New York — every 

Monday these same oranges and lemons left his back door in a pyramid of pulpless halves. There 

was a machine in the kitchen which could extract the juice of two hundred oranges in half an hour 

if a little button was pressed two hundred times by a butler’s thumb. 

 

At least once a fortnight a corps of caterers came down with several hundred feet of canvas and 

enough colored lights to make a Christmas tree of Gatsby’s enormous garden. On buffet tables, 

garnished with glistening hors-d’oeuvre, spiced baked hams crowded against salads of harlequin 

designs and pastry pigs and turkeys bewitched to a dark gold. In the main hall a bar with a real 

brass rail was set up, and stocked with gins and liquors and with cordials so long forgotten that 

most of his female guests were too young to know one from another. 

 

By seven o’clock the orchestra has arrived, no thin five-piece affair, but a whole pitful of oboes and 

trombones and saxophones and viols and cornets and piccolos, and low and high drums. The last 

swimmers have come in from the beach now and are dressing up-stairs; the cars from New York 

are parked five deep in the drive, and already the halls and salons and verandas are gaudy with 

primary colors, and hair shorn in strange new ways, and shawls beyond the dreams of Castile. 

The bar is in full swing, and floating rounds of cocktails permeate the garden outside, until the air 

is alive with chatter and laughter, and casual innuendo and introductions forgotten on the spot, 

and enthusiastic meetings between women who never knew each other’s names. 

 

The lights grow brighter as the earth lurches away from the sun, and now the orchestra is playing 

yellow cocktail music, and the opera of voices pitches a key higher. Laughter is easier minute by 

minute, spilled with prodigality, tipped out at a cheerful word. The groups change more swiftly, 

swell with new arrivals, dissolve and form in the same breath; already there are wanderers, 

confident girls who weave here and there among the stouter and more stable, become for a sharp, 

joyous moment the centre of a group, and then, excited with triumph, glide on through the sea-

change of faces and voices and color under the constantly changing light. 

 

1 

2 

3 

4 

5 
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Suddenly one of the gypsies, in trembling opal, seizes a cocktail out of the air, dumps it down for 

courage and, moving her hands like Frisco, dances out alone on the canvas platform. A 

momentary hush; the orchestra leader varies his rhythm obligingly for her, and there is a burst of 

chatter as the erroneous news goes around that she is Gilda Gray’s understudy from the Follies. 

The party has begun. 

6 
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Assessment task 1: Reading 
 

Read the text (The Great Gatsby) from the beginning of Chapter 3 (“There was music …”) to the 

end of paragraph 6 (“The party has begun.”) The extract describes one of the many parties that 

Gatsby holds in his mansion for the upper class set in ‘Jazz Age’ New York. 

 

Answer the following questions:  

 

You will be asked about the writer’s use of language/literary techniques and might consider: word 
choice, imagery, tone, syntax, text structure and sentence structure … 

 

Having read the whole extract: 

1  Identify one main purpose of this extract. Explain your answer with close reference to the text. 

 

2  With close reference to the extract, identify an appropriate audience for this prose. Explain your 

answer. 

Read Paragraphs 1 to 3 again. 

 

3 (a) Briefly summarise Paragraphs 1 to 3 of the extract, using your own words as far as 

possible. 

 (b) Identify two different examples of literary technique used in this section and explain their 

effect. 

 

Read Paragraph 4 again. 

 

4 (a) Identify what the writer is trying to convey to the reader about the party in this paragraph. 

 (b) With close reference to two different literary techniques, explain how this description is 

effectively created. 

 

Read Paragraph 5 again. 

 

5 (a) The mood and tone of the description of the party changes in this paragraph. 

Explain clearly what the writer is suggesting about the guests and their behaviour here. 

 (b) With close reference to two examples of literary technique, explain how the writer creates 

an effective impression of this change for the reader. 

 

Read Paragraph 6 again. 

 

6 Identify and explain any effective example of the writer using literary techniques here. 

 

Consider the full extract again. 

 

7  Explain how effective you find this extract as a portrayal of the ‘Jazz Age’ with specific 

reference to two examples of literary technique. 

1.1 

1.1 

1.2

1.3 

1.2

1.3 

1.2 
 

1.3 

1.3 

1.1 

1.3 
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Judging Evidence for English: Analysis and Evaluation (Higher) — Reading 
This assessment is based on the format and style of published SQA Higher English UASPs and is thematically linked to a study of “The Great 

Gatsby”. 

Outcomes Assessment 

Standards 

Making assessment 

judgements 

Assessment for candidates (Appendix 1): 

commentary on assessment judgements 

Assessors should use professional judgement and a holistic approach in deciding whether candidates have achieved the 

Assessment Standards. Candidates do not have to answer every question correctly as they could demonstrate achievement of the 

Assessment Standards across questions. 

1  

Understand,  

analyse and  

evaluate  

detailed and  

complex written  

texts by: 

1.1  

Identifying and  

explaining the  

purpose and  

audience, as  

appropriate to genre 

 can identify and 

give an 

explanation of the 

purpose and 

audience, giving 

full textual 

justification 

 can infer the 

generic 

conventions of 

texts 

Question 1 (Purpose) 

In response to Question 1, the candidate should identify and explain the 

purpose of the extract, including close textual reference. 

Possible answers include: 

 to demonstrate the decadence/excess of the ‘Jazz Age’ 

 to entertain the reader through a fulsome and vivid description of a 

party 

 to provoke an emotional reaction from the reader — 

awe/wonder/disgust and so on 

 

Appropriate textual evidence should be given in the form of direct 

quotation and/or reference. However, there should be explanation of the 

evidence and not simply quotation/reference. 
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Outcomes Assessment 

Standards 

Making assessment 

judgements 

Assessment for candidates (Appendix 1): 

commentary on assessment judgements 

Assessors should use professional judgement and a holistic approach in deciding whether candidates have achieved the 

Assessment Standards. Candidates do not have to answer every question correctly as they could demonstrate achievement of the 

Assessment Standards across questions. 

Possible references include: 

 to demonstrate decadence/excess  – “Every Friday five crates of 

oranges and lemons … “ / “On buffet tables, garnished with … a dark 

gold.” / “A corps of caterers came down … “ / “And on Mondays, eight 

servants … repairing the ravages of the night before.” 

 to entertain the reader through vivid description – “already the halls 

and salons and verandas are gaudy with primary colours” / “floating 

rounds of cocktails permeate the garden …” / “yellow cocktail music” / 

“glide on through the sea-change of faces and voices and colour 

under the constantly changing light.” 

 to provoke an emotional reaction from the reader – “if a little button 

was pressed two hundred times by a butler’s thumb.” / “men and girls 

came and went like moths among the whisperings and the 

champagne and the stars.” / “enthusiastic meetings between women 

who never knew each other’s names.”  

 

Question 2 (Audience) 

Candidates should correctly identify at least one possible audience. 

Possible answers include: 

 American people 

 those interested in (American) social history 

 those interested in music or musical history 
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Outcomes Assessment 

Standards 

Making assessment 

judgements 

Assessment for candidates (Appendix 1): 

commentary on assessment judgements 

Assessors should use professional judgement and a holistic approach in deciding whether candidates have achieved the 

Assessment Standards. Candidates do not have to answer every question correctly as they could demonstrate achievement of the 

Assessment Standards across questions. 

 those interested in (literature dealing with) social interaction 

 those interested in the writing of F. Scott Fitzgerald 

 those interested in 20th century (American) literature  

 

Candidates should support their answer with appropriate textual evidence 

in the form of direct quotation and/or reference. However, there should be 

explanation of the evidence and not simply quotation/reference. 

Possible references include: 

 the fact the extract mentions New York as a setting 

 the inclusion of the jazz/swing band/orchestra and associated dancing  

 the detailed description of social interaction (and non-interaction)  

1.2  

Identifying and  

explaining the main  

ideas and supporting  

details 

 can show full 

understanding of 

most of the 

relevant points 

 can infer from the 

written text, 

drawing on 

appropriate 

evidence 

Candidates should show their ability to identify and explain the main 
ideas and supporting details by answering at least two of the following 
three questions correctly. 

Question 3 (a) 

Possible answers include: 

 Narrator/Nick Carraway watches events surrounding Gatsby’s 

mansion: “men and girls” carouse on the beach and the Sound in the 

afternoons; before partaking in luxurious eating and drinking activities; 

all of which is underpinned by a hive of activity from numerous staff 
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Outcomes Assessment 

Standards 

Making assessment 

judgements 

Assessment for candidates (Appendix 1): 

commentary on assessment judgements 

Assessors should use professional judgement and a holistic approach in deciding whether candidates have achieved the 

Assessment Standards. Candidates do not have to answer every question correctly as they could demonstrate achievement of the 

Assessment Standards across questions. 

who clear up from the previous weekend, prepare the house for the 

events to come and provide service for every need of the partygoers. 

 

Question 4 (a) 

Candidates should identify that the party is a hubbub of people, activity 

and music, which is at once very busy, colourful and noisy or any similar 

appropriate answer. 

Question 5 (a) 

The candidates should explain clearly that the guests are becoming more 

boisterous / raucous / intoxicated / happier / excited by this point as seen 

by their movement, laughter, increase in speaking volume and pitch. 



Dumfries and Galloway Higher Course Writers  

 

 22 

Outcomes Assessment 

Standards 

Making assessment 

judgements 

Assessment for candidates (Appendix 1): 

commentary on assessment judgements 

Assessors should use professional judgement and a holistic approach in deciding whether candidates have achieved the 

Assessment Standards. Candidates do not have to answer every question correctly as they could demonstrate achievement of the 

Assessment Standards across questions. 

1.3  

Applying knowledge  

and understanding of  

language to explain  

meaning and effect in  

depth and detail,  

using appropriate  

critical terminology 

 can clearly identify 

and analyse 

various features of 

a writer’s use of 

language and its 

effect 

 can use full textual 

reference or 

quotation to 

support 

statements 

Candidates should show their ability to apply knowledge and 

understanding of language to explain meaning and effect by answering at 

least two of the following three questions correctly. At least two different 

poetic techniques should be analysed. 

 

Question 3 (b) 

Candidates should correctly identify at least one literary technique and 

explain its effect. 

 

Possible answers include: 

 

 simile: ‘came and went like moths’ — comparing Gatsby’s guests to 

moths: an irresistible attraction to light / attraction to Gatsby’s 

mansion; idea of bumbling, purposeless direction of movement 

 metaphor: ‘boats slit the waters … cataracts of foam’ emphasises 

colour of water that speedboats leave in their wake / damage to 

environment / lack of care for others and the world by the guests / 

idea of decay 

 simile: ‘scampered like a brisk yellow bug’ — compares Gatsby’s 

vehicle to an insect scuttling about at pace; shows speed of vehicle; 
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Outcomes Assessment 

Standards 

Making assessment 

judgements 

Assessment for candidates (Appendix 1): 

commentary on assessment judgements 

Assessors should use professional judgement and a holistic approach in deciding whether candidates have achieved the 

Assessment Standards. Candidates do not have to answer every question correctly as they could demonstrate achievement of the 

Assessment Standards across questions. 

urgency of Gatsby to gain and maintain significance in New York’s 

upper set 

 word-choice: ‘pyramid (of pulpless halves)’ — emphasises shape of 

the pile of discarded fruit skins; and number/size of the pile 

 word-choice/metaphor: ‘a corps (of caterers)’ — militaristic view 

compares the workers to army in size/organisation/attitude 

 metaphor: ‘enough coloured lights to make a Christmas tree of 

Gatsby’s enormous garden’ — emphasises myriad colours and 

number of lights; positive connotations gives reader favourable 

impression of the party 

 sentence structure: ‘the whisperings and the champagne and the 

stars.’ – idea of increasing scale moving from intimate to social to 

universal matches the sensibility of Gatsby’s vision and parties 

 sentence structure: ‘Every Friday … - every Monday …’ – balanced 

and contrasting sentence here mirrors the cycle of events at Gatsby’s 

mansion that summer 

 

Question 4(b) 

Candidates should correctly identify at least one literary technique and 

explain its effect (in reference to the idea established in question 4a.) 
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Outcomes Assessment 

Standards 

Making assessment 

judgements 

Assessment for candidates (Appendix 1): 

commentary on assessment judgements 

Assessors should use professional judgement and a holistic approach in deciding whether candidates have achieved the 

Assessment Standards. Candidates do not have to answer every question correctly as they could demonstrate achievement of the 

Assessment Standards across questions. 

Possible answers include: 

 sentence structure: ‘oboes and trombones and saxophones and 

viols and cornets and piccolos and low and high drums’ —repetition of 

‘and’ creates a listing effect emphasising the number and variety of 

the orchestra which adds to the noise and musicality of the event 

 present tense: ‘The last swimmers have come in … the cars from 

New York are … verandas are gaudy with primary colours … the bar 

is in full swing … the air is alive …’  —emphasises the immediacy of 

the party, as if events are taking place around the reader which 

heightens the sense of excitement 

 personification: ‘floating rounds of cocktails permeate the garden 

outside’ — emphasises the sense that the party is taking on a life of 

its own 

 sentence structure: ‘halls… salons … verandas’ — provides a 

feeling that the party is incredibly busy and crowded 

 word-choice: ‘gaudy’ — idea of bright colours added to connotations 

of vulgarity / clashing of many different colours, tastes, styles (and 

people) 
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Outcomes Assessment 

Standards 

Making assessment 

judgements 

Assessment for candidates (Appendix 1): 

commentary on assessment judgements 

Assessors should use professional judgement and a holistic approach in deciding whether candidates have achieved the 

Assessment Standards. Candidates do not have to answer every question correctly as they could demonstrate achievement of the 

Assessment Standards across questions. 

 

Question 5 (b) 

Candidates should refer closely to at least one example of a literary 

technique and explain its effect. This might include: 

 word-choice: ‘lurches’ – idea of sudden dropping movement or of 

staggering reflects connotation of drunkenness; the whole earth is this 

way just as every guest at the party is also 

 (extended) metaphor: ‘(the orchestra is playing yellow cocktail 

music, and) the opera of voices pitches a key higher.’ – comparison of 

guests’ chatter and laughter having a grandiose musicality to it 

reflecting their inebriated state; also literally their voices are moving 

up a pitch as their inhibitions are lowered 

 metaphor: ‘(Laughter is … ) spilled with prodigality, tipped out at a 

cheerful word.’ – emphasises idea that laughter is itself a drink that 

can be wastefully dropped without much care; mirrors idea that there 

are alcoholic drinks aplenty to be found at the party 

 sentence structure: ‘the sea-change of faces and voices and colour’ 

– list emphasises the ever-changing inconstancy of interaction at the 

party as attention spans drop from drunkenness 
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Outcomes Assessment 

Standards 

Making assessment 

judgements 

Assessment for candidates (Appendix 1): 

commentary on assessment judgements 

Assessors should use professional judgement and a holistic approach in deciding whether candidates have achieved the 

Assessment Standards. Candidates do not have to answer every question correctly as they could demonstrate achievement of the 

Assessment Standards across questions. 

 word choice: ‘sea-change’ – connotations of magical transformations 

as seen in the movement of people and groups; echoes idea of 

escapism as alcohol takes hold to effect a magical alteration in 

peoples’ behaviour 

 

Question 6  

Candidates should refer closely to at least one example of a literary 

technique and explain its effect. Possible answers include: 

 word choice: ‘gypsies’ – connotations of carefree approach to life; 

reinforces sense of continual movement by the partygoers 

 sentence structure: ‘A momentary hush; …’ – use of short sentence 

before semi-colon effectively conveys idea of brief period of quiet 

from the partygoers 

 text structure: placement of ‘suddenly’ at the beginning of the 

paragraph heightens the feeling of surprise at the lone dancer 

courageously moving out onto the canvas alone 

 structure: ‘The party has begun.’ – short sentence placed at end of 

paragraph provides effective conclusion to the description of the 

party; present tense again makes reader feel immediacy and 

involvement 
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Outcomes Assessment 

Standards 

Making assessment 

judgements 

Assessment for candidates (Appendix 1): 

commentary on assessment judgements 

Assessors should use professional judgement and a holistic approach in deciding whether candidates have achieved the 

Assessment Standards. Candidates do not have to answer every question correctly as they could demonstrate achievement of the 

Assessment Standards across questions. 

 word choice: ‘in trembling opal’ – emphasises idea that the 

inebriation and excitement generated by the party has caused the girl 

to (involuntarily) abandon control of herself 
 

Question 7 

Candidates should argue whether or not they find the extract effective. 

Candidates should make specific reference to at least one example of 

literary technique from the poem. 

Possible answers not already mentioned above include: 

 imagery: ‘shawls beyond the dreams of Castile’ – emphasises the 

prosperity and wealth of many Americans at this time prior to the 

Great Depression 

 contrast: ‘Rolls-Royce became an omnibus’ – again highlights 

excessive wealth where a vehicle synonymous with luxury is used for 

such practical purposes 

 imagery: ‘glistening hors d’oeuvre … salads of harlequin designs … 

turkeys bewitched to a dark gold.’ – emphasises the near-mythic 

quality that this age has become in American consciousness 

 motif: repeated references to light(s)/colour emphasise the figurative 

brightness of this time and the excitement that it generated then and 

today 
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Outcomes Assessment 

Standards 

Making assessment 

judgements 

Assessment for candidates (Appendix 1): 

commentary on assessment judgements 

Assessors should use professional judgement and a holistic approach in deciding whether candidates have achieved the 

Assessment Standards. Candidates do not have to answer every question correctly as they could demonstrate achievement of the 

Assessment Standards across questions. 

 N.B. This question may also satisfy requirements of Outcome 1.1 

if the candidate makes reference to its suitability for 

purpose/audience in their response. 
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Higher English – Analysis and Evaluation 

Practice Reading Assessment – Havisham, Carol Ann Duffy 

 

Outcome 1 
Teacher’s Note: This poem should be unseen before the assessment. 
 
Pupil assessment information: 
Read the poem Havisham by Carol Ann Duffy then answer the following questions, using 

your own words as far as possible.  

The poem is a monologue spoken by Miss Havisham, a character in Dickens' Great 

Expectations. Jilted by her scheming fiancé, she continues to wear her wedding dress and sit 

amid the remains of her wedding breakfast for the rest of her life, while she plots revenge on 

all men. 

HAVISHAM 

Beloved sweetheart bastard. Not a day since then  

I haven’t wished him dead. Prayed for it  

so hard I’ve dark green pebbles for eyes,  

ropes on the back of my hands I could strangle with.  

 

Spinster. I stink and remember. Whole days  

in bed cawing Nooooo at the wall; the dress  

yellowing, trembling if I open the wardrobe;  

the slewed mirror, full-length, her, myself, who did this  

 

to me? Puce curses that are sounds not words.  

Some nights better, the lost body over me,  

my fluent tongue in its mouth in its ear  

then down till I suddenly bite awake. Love’s  

 

hate behind a white veil; a red balloon bursting  
in my face. Bang. I stabbed at a wedding-cake.  
Give me a male corpse for a long slow honeymoon.  
Don’t think it’s only the heart that b-b-b-breaks. 
 
Carol Ann Duffy 

  
Answer the following questions:  

You will be asked about the poet’s use of language/poetic techniques and might 
consider: word choice, imagery, tone, syntax, sound, structure… 
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1 Identify one main purpose of the poem. Explain your answer with close reference 

to the poem. 

2 Poetry can have many audiences. Identify at least one possible audience for this 

poem and explain your answer with close reference to the text. 

Read the first Stanza again. 

3 (a) Briefly summarise Stanza 1 of the poem, using your own words as far as 

possible. 

 (b) Identify two different examples of poetic technique used in this stanza and 

explain their effect. 

Read Stanza two again. 

4 (a) Identify what the poet shows is happening to the character’s mental state 

 (b) With close reference to two different poetic techniques, explain how this 

description is effectively created. 

Read Stanza three again. 

5 a) Stanza three contains images that deal with how the character copes at night 

with her loss. 

Explain clearly what she experiences and the impact this has on her. 

 (b) With close reference to two examples of poetic technique, explain how the 

poet creates an effective impression of the experience and its impact on the 

character. 

Read Stanza four again. 

6 Explain how effective you find Stanza as a conclusion to the poem with specific 

reference to two examples of poetic technique.
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Judging Evidence for English: Analysis and Evaluation (Higher) — Reading 

In this Unit assessment support pack, candidates will read the poem ‘Havisham’ and answer the questions that follow 

Outcomes Assessment 

Standards 

Making assessment 

judgements 

Assessment for candidates (Appendix 1): 

commentary on assessment judgements 

Assessors should use professional judgement and a holistic approach in deciding whether candidates have achieved the 

Assessment Standards. Candidates do not have to answer every question correctly as they could demonstrate achievement of the 

Assessment Standards across questions. 

 1.1  

Identifying and  

explaining the  

purpose and  

audience, as  

appropriate to genre 

 can identify and 

give an 

explanation of the 

purpose and 

audience, giving 

full textual 

justification 

 can infer the 

generic 

conventions of 

texts 

Question 1 (Purpose) 

In response to Question 1, the candidate should identify and explain the 

purpose of the poem, including close textual reference. 

 

Possible answers include: 

 to discuss the contrary nature of love 

 to discuss the lasting nature of love 

 to provoke an emotional reaction from the reader — anger/shock/ 

sympathy and so on 

 to discuss how love can turn to jealousy 

 to discuss the violent  and/or obsessive feelings that can occur when 

a relationship ends 

Appropriate textual evidence should be given in the form of direct 

quotation and/or reference. However, there should be explanation of the 

evidence and not simply quotation/reference. 

Possible references include: 

 the conflicting emotions a person can feel at the end of a relationship 

e.g. love and hate: Reference to the ‘Beloved sweetheart bastard” (I) 

‘Love’s hate behind a white veil’ (IIII) 
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Outcomes Assessment 

Standards 

Making assessment 

judgements 

Assessment for candidates (Appendix 1): 

commentary on assessment judgements 

Assessors should use professional judgement and a holistic approach in deciding whether candidates have achieved the 

Assessment Standards. Candidates do not have to answer every question correctly as they could demonstrate achievement of the 

Assessment Standards across questions. 

 reverence for the idea that these emotions are long lasting — 

reference to ‘ Not a day since then’(I,), ‘Some night’s better’ (III) 

 to provoke an emotional reaction from the reader — 

anger/shock/sympathy and so on: any appropriate reference from 

Stanza 1 — e.g. ‘Beloved sweetheart bastard’, ‘wished him dead’, 

‘dark green pebbles for eyes’, ‘ropes on the backs of my hands’, ‘I 

stink’, ‘who did this to me’, fluent tongue’, ‘male corpse’ 

Question 2 (Audience) 

Candidates should correctly identify at least one possible audience. 

Possible answers include: 

 those interested in the novel ‘Great Expectations’ 

 those interested in poems about (the power of) lost love 

 those interested in the poetry of Carol Ann Duffy 

 those interested in modern poetry 

 

Candidates should support their answer with appropriate textual evidence 

in the form of direct quotation and/or reference. However, there should be 

explanation of the evidence and not simply quotation/reference. 

Possible references include: 

 the fact the poem alludes to the character of Miss Havisham 

‘Havisham’ 
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Outcomes Assessment 

Standards 

Making assessment 

judgements 

Assessment for candidates (Appendix 1): 

commentary on assessment judgements 

Assessors should use professional judgement and a holistic approach in deciding whether candidates have achieved the 

Assessment Standards. Candidates do not have to answer every question correctly as they could demonstrate achievement of the 

Assessment Standards across questions. 

 reference to the powerful nature of lost love e.g. ‘Beloved sweetheart 

bastard’, ‘dark green pebbles for eyes’, ‘strangle’, ‘cawing’, ‘love’s 

hate behind a white veil’, ‘stabbed’, ‘b-b-b-breaks’ 

1.2  

Identifying and  

explaining the main  

ideas and supporting  

details 

 can show full 

understanding of 

most of the 

relevant points 

 can infer from the 

written text, 

drawing on 

appropriate 

evidence 

Candidates should show their ability to identify and explain the main 
ideas and supporting details by answering at least two of the following 
three questions correctly. 
Question 3 (a) 

Possible answers include: 

The character in the poem reflects on the violent feelings she has/is  

experiencing towards her former love after the end of their relationship. It 

is revealed that these emotions have taken over her life and are 

consuming her. 

 

Question 4 (a) 

Candidates should identify that the character’s mental state is 

deteriorating and that she no longer knows that she is responsible for her 

physical state.  

Question 5 (a) 

The candidates should explain clearly that the character spends many of 

her nights remembering/ imagining a sexual relationship with her lover. 

By this time she has de personalised him. The way she 
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Outcomes Assessment 

Standards 

Making assessment 

judgements 

Assessment for candidates (Appendix 1): 

commentary on assessment judgements 

Assessors should use professional judgement and a holistic approach in deciding whether candidates have achieved the 

Assessment Standards. Candidates do not have to answer every question correctly as they could demonstrate achievement of the 

Assessment Standards across questions. 

imagines/remembers this experience is in quite graphic sexual detail 

causing her to awake suddenly and bite something. 

1.3  

Applying knowledge  

and understanding of  

language to explain  

meaning and effect in  

depth and detail,  

using appropriate  

critical terminology 

 can clearly identify 

and analyse 

various features of 

a writer’s use of 

language and its 

effect 

 can use full textual 

reference or 

quotation to 

support 

statements 

Question 6 

Candidates should argue whether or not they find Section IV effective. 

Candidates should make specific reference to at least one example of 

poetic technique from the poem. 

Possible answers include: 

 Oxymoron: ‘love’s hate’- links back to the conflicting nature of love 

explored at the beginning of the poem. 

 Metaphor (alliteration): ‘red balloon bursting’- symbolises the 

character’s sudden loss of innocence. The connotations of the word 

‘red’ could link back to her desire to kill her former love or could 

symbolise her loss or inability to lose her virginity. 

 Word choice: ‘stabbed at a wedding cake’ suggests that her hatred 

towards her former love has resulted in her despising the concept of 

marriage as it is ‘a’ wedding cake not her own. 

 Word choice: ‘male corpse’- links back to the previous stanza where 

her lover has been depersonalised. However, this can be contrasted 

with the beginning of the poem where she wanted to kill her former 

love- whereas now she wishes the death of any male.  

 Word choice: ‘b-b-b-breaks ’references back to her previous non-

verbal communication suggesting that her experiences have left her 
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Outcomes Assessment 

Standards 

Making assessment 

judgements 

Assessment for candidates (Appendix 1): 

commentary on assessment judgements 

Assessors should use professional judgement and a holistic approach in deciding whether candidates have achieved the 

Assessment Standards. Candidates do not have to answer every question correctly as they could demonstrate achievement of the 

Assessment Standards across questions. 

unable to speak coherently and has left her in an emotionally 

vulnerable state. 

  

Candidates should show their ability to apply knowledge and 

understanding of language to explain meaning and effect by answering at 

least two of the following three questions correctly. At least two different 

poetic techniques should be analysed. 

 

Question 3 (b) 

Candidates should correctly identify at least one poetic technique and 

explain its effect. 

Possible answers include: 

 Oxymoron/contrast ‘Beloved sweetheart bastard’ emphasises the 

conflicting emotions she feels towards her former love shown through 

the use of alliteration.  

 Metaphor: ‘Dark green pebbles’ emphasises the hard, solid and cold 

nature of her jealousy showed through her use of the word ‘green’ 

and ‘pebbles’ 

 Word-choice: ‘wished him dead’  shows her desperate desire to see 

her former love dead as she is ‘wishing’ for it- a inversion of the word 

‘wish’ as it is normally associated with positive desires.  

 Word choice: ‘prayed’ . Inversion of the use of this word with 

connotations of religion. She is praying for death rather than life.  
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Outcomes Assessment 

Standards 

Making assessment 

judgements 

Assessment for candidates (Appendix 1): 

commentary on assessment judgements 

Assessors should use professional judgement and a holistic approach in deciding whether candidates have achieved the 

Assessment Standards. Candidates do not have to answer every question correctly as they could demonstrate achievement of the 

Assessment Standards across questions. 

 Literal and figurative language: ‘ropes on the back of my hand’. 

Literal meaning :she has aged a great deal as the veins on the back 

of her hand are now prominent showing the length of time she has 

been experiencing these violent emotions. Figurative:  she 

desperately desires to see her former love dead by her own hands   

 

Question 4(b) 

Candidates should correctly identify at least one poetic technique and 

explain its effect. 

Possible answers include: 

 Enjambment: stream of consciousness illustrating that her thoughts 

are not structured. 

 One word sentence: ‘Spinster’- shows that this word is now her 

identity. Also, the word is on its show showing that she is on her own.  

 Onomatopoeia: ‘cawing’ like a bird suggesting she has lost her 

humanity. Also, links to the idea that she is trapped in a cage and is 

not free 

 Onomatopoeia: ‘Nooooo’ shows that she is no longer capable of 

speaking using full sentences 

 Word choice: yellowing’ highlights that she has remained in the 

same dress since her relationship ended. The colour of the dress is 

‘yellow’ with age showing how much time has passed. 
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Outcomes Assessment 

Standards 

Making assessment 

judgements 

Assessment for candidates (Appendix 1): 

commentary on assessment judgements 

Assessors should use professional judgement and a holistic approach in deciding whether candidates have achieved the 

Assessment Standards. Candidates do not have to answer every question correctly as they could demonstrate achievement of the 

Assessment Standards across questions. 

 Word choice: ‘slewed mirror’. The mirror is broken/damaged possibly 

by her as she does not wish to deal with the reality of her position 

 Word choice: ‘her, myself, who did this to me’ shows her fractured 

psyche as it suggests she has disassociated herself from reality   

 Word choice: ‘stink’ highlights that she has not washed since the 

relationship ended, suggesting her rejection of civilization 

Question 5 (b) 

Candidates should refer closely to at least one example of poetic 

technique and explain its effect. This might include: 

 Enjambment: ‘’some nights…bit awake’ contains the idea that the 

experience does not last long before she wakes back to reality’ 

 Word-choice: ‘lost body’ suggests that in her dreams her lover no 

longer has an identity‘ 

 Repetition/word choice: ‘its mouth, its ear’ reduces the person down 

to body parts in her unconscious state 

 word-choice: ‘fluent tongue’. Connotation of ‘fluent’ implies that in 

her dream she is experienced in sexual matters. This could be a 

representative of her unfulfilled desires haunting her dreams showing 

her inability to move forward. 

 Word choice: ‘suddenly’ suggest that that she wakes up quickly, 

without warning. 
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Assessment task: reading – Julian of 
Norwich by Kathleen Jamie 

Outcome 1 

Teacher’s Note  

Pupils must not have seen or studied this poem before it is 

used.  

The extract has to be unseen.  You have to use answers 

on an unseen text (or part of a text) to judge on whether the Assessment Standards have 

been met. ** 

Pupil assessment information 

Read the poem ‘Julian of Norwich’ by Kathleen Jamie then answer the following questions, 

using your own words as far as possible.  

The poem describes the thoughts of Dame Julian of Norwich, a fourteenth century 

anchoress, alone in her cell. 

  

Julian of Norwich 
 

Everything I do I do for you. 

Brute.   You inform the dark 

inside of stones, the winds draughting in 

 

from this world and that to come, 

but never touch me. 

You took me on 

 

but dart like a rabbit into holes 

from the edges of my sense 

when I turn, walk, turn. 
 

* 
 

I am the hermit whom you keep 

at the garden’s end, but I wander. 

I am wandering in your acres 

 

where every step, were I 

attuned to sense them 

would crush a thousand flowers. 

 

(Hush, that’s not the attitude) 

I keep prepared a room and no one comes. 
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(love is the attitude) 
 

* 
 

Canary that I am, caged and hung 

from the eaves of the world 

to trill your praise. 

 

He will not come. 

Poor bloodless hands, unclasp. 

Stiffened,stone-cold knees, bear me up. 

 

(And yet, and yet, I am suspended 

in his joy, huge and helpless 

as the harvest moon in a summer sky.) 

 

Answer the following questions:  

You will be asked about the poet’s use of language/poetic techniques and might consider: 
word choice, imagery, tone, syntax, sound, structure… 

 

1 Identify one main purpose of the poem. Explain your answer with close reference to the 

poem. 

2 Poetry can have many audiences. Identify at least one possible audience for this poem 

and explain your answer with close reference to the text. 

Read Section I again. 

3 (a) Briefly summarise Section I of the poem, using your own words as far as possible. 

 (b) Identify two different examples of poetic technique used in this section and explain 

their effect. 

Read Section II again. 

4 (a) Identify what the poet is describing in Section ll. 

 (b) With close reference to two different poetic techniques, explain how this description 

is effectively created. 

Read Section III again. 

5 a) Section III contains images of isolation. 

Explain clearly and fully how the images convey this. 

 (b) With close reference to two examples of poetic technique, explain how the poet 

creates an effective impression of the present moment of Julian’s life and feelings. 

Read the final verse again. 

6 Explain how effective you find Section IV as a conclusion to the poem with specific 

reference to two examples of poetic technique. 
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Judging Evidence for English: Analysis and Evaluation (Higher) — Reading 
In this Unit assessment support pack, candidates will read the poem ‘Julian of Norwich’ and answer the questions that follow 

Outcomes Assessment 

Standards 

Making assessment 

judgements 

Assessment for candidates (Appendix 1): 

commentary on assessment judgements 

Assessors should use professional judgement and a holistic approach in deciding whether candidates have achieved the 

Assessment Standards. Candidates do not have to answer every question correctly as they could demonstrate achievement of the 

Assessment Standards across questions. 

1  

Understand,  

analyse and  

evaluate  

detailed and  

complex written  

texts by: 

1.1  

Identifying and  

explaining the  

purpose and  

audience, as  

appropriate to genre 

 can identify and 

give an 

explanation of the 

purpose and 

audience, giving 

full textual 

justification 

 can infer the 

generic 

conventions of 

texts 

Question 1 (Purpose) 

In response to Question 1, the candidate should identify and explain the 

purpose of the poem, including close textual reference. 

Possible answers include: 

 to discuss the power of religious faith/spirituality/love etc 

 to explore understanding of religious faith 

 to explore the experience of a person remote from modern society 

 to provoke an emotional reaction from the reader — shock/ sympathy 

etc 

 to discuss an aspect of the past 

 

Appropriate textual evidence should be given in the form of direct 

quotation and/or reference. However, there should be explanation of the 

evidence and not simply quotation/reference. 

Possible references include: 

 the power of religious faith – ‘everything I do I do for you’ 

 the unfamiliarity of Julian’s mindset & experience – ‘I am the 

hermit’/’Canary that I am.. praise’ 
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Outcomes Assessment 

Standards 

Making assessment 

judgements 

Assessment for candidates (Appendix 1): 

commentary on assessment judgements 

Assessors should use professional judgement and a holistic approach in deciding whether candidates have achieved the 

Assessment Standards. Candidates do not have to answer every question correctly as they could demonstrate achievement of the 

Assessment Standards across questions. 

 to provoke an emotional reaction from the reader —shock/sympathy 

and so on: any appropriate reference from— eg ‘’turn, walk, turn’/ ‘I 

keep prepared a room and no one come’/’poor bloodless 

hands’/’stiffened stone-cold knees’ 

 

Question 2 (Audience) Candidates should correctly identify at least one 

possible audience. Possible answers include 

 Religious people 

 People interested in religious/spiritual experience 

 those interested in history 

 those interested in poems about faith 

 those interested in the poetry of Kathleen Jamie 

 those interested in modern poetry 

 

Candidates should support their answer with appropriate textual evidence 

in the form of direct quotation and/or reference. However, there should be 

explanation of the evidence and not simply quotation/reference. 

 

Possible references include: 

 the fact the poem is spoken by  the historical figure Julian of Norwich 

 references to her enclosure in Sections 1,2 & 3 

 reference to her isolation in the imagery of the poem 
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Outcomes Assessment 

Standards 

Making assessment 

judgements 

Assessment for candidates (Appendix 1): 

commentary on assessment judgements 

Assessors should use professional judgement and a holistic approach in deciding whether candidates have achieved the 

Assessment Standards. Candidates do not have to answer every question correctly as they could demonstrate achievement of the 

Assessment Standards across questions. 

 the final image of her sense of God’s love 

 

1.2  

Identifying and  

explaining the main  

ideas and supporting  

details 

 can show full 

understanding of 

most of the 

relevant points 

 can infer from the 

written text, 

drawing on 

appropriate 

evidence 

Candidates should show their ability to identify and explain the main 
ideas and supporting details by answering at least two of the following 
three questions correctly. 
Question 3 (a) 
Possible answers include: 

 

 speaker is Julian of Norwich; she has committed herself to God but feels 

isolated from him; she feels trapped in her cell 

Question 4 (a) 

Candidates should identify that the description is of Julian’s sense of 

isolation & of the paradise she feels excluded from 

Question 5 (a) 

The candidates should explain clearly that the Julian is praying but is not 

experiencing any sense of God’s closeness to her – she is feeling 

abandoned 
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Outcomes Assessment 

Standards 

Making assessment 

judgements 

Assessment for candidates (Appendix 1): 

commentary on assessment judgements 

Assessors should use professional judgement and a holistic approach in deciding whether candidates have achieved the 

Assessment Standards. Candidates do not have to answer every question correctly as they could demonstrate achievement of the 

Assessment Standards across questions. 

1.3  

Applying knowledge  

and understanding of  

language to explain  

meaning and effect in  

depth and detail,  

using appropriate  

critical terminology 

 can clearly identify 

and analyse 

various features of 

a writer’s use of 

language and its 

effect 

 can use full textual 

reference or 

quotation to 

support 

statements 

Question 6 

Candidates should argue whether or not they find the last section effective. 

Candidates should make specific reference to at least one example of poetic 

technique from the poem. 

Possible answers include: 

 Simile ‘huge and helpless/ as the harvest moon in a summer sky’ effective as 

it evokes the glowing beauty of the orange moon; the size (huge) contrasts 

with the scale of previous images (canary; eaves)/contrasts with image of 

hung cage of canary in first stanza of this section 

 Language is much more positive — suggesting joy — ‘’joy’ ‘summer’ 

 Sound – alliteration/ assonance/sibilance – 

‘his…huge…helpless…harvest…’/’suspended…summer sky’ 

 Repetition – ‘And yet, and yet’ – brings immediacy to experience as it comes 

to her 

 Parenthesis – this is a coda to the poem which brings all the rest into context 

– she must wait for God to come to her; this is the nature of faith 

Candidates should show their ability to apply knowledge and understanding of 

language to explain meaning and effect by answering at least two of the 

following three questions correctly. At least two different poetic 

techniques should be analysed. 
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Outcomes Assessment 

Standards 

Making assessment 

judgements 

Assessment for candidates (Appendix 1): 

commentary on assessment judgements 

Assessors should use professional judgement and a holistic approach in deciding whether candidates have achieved the 

Assessment Standards. Candidates do not have to answer every question correctly as they could demonstrate achievement of the 

Assessment Standards across questions. 

Question 3 (b) 

Candidates should correctly identify at least one poetic technique and 

explain its effect. 

Possible answers include: 

 

 Direct address of opening: ‘Everything I do I do for you’  - simple 

statement/ diction - factual  - like opening of a love poem 

 metaphor: ‘Fingers go dead’ emphasises extreme cold/harsh 

conditions as fingers numb 

 simile: ‘ dart like a rabbit’ — compares her sense of God’s avoidance 

of her to a rabbit running away to its hole/incongruous in scale 

 word-choice: ‘Brute’ — shocking familiarity, intimacy/incongruity as 

applied to God 

  enjambment throughout section reflects her the movement of her 

thoughts 

 word-choice: ‘dark’ ‘stones’ winds’ ‘draughting’ – associates God 

with elemental, cold, insensible – conveys her sense of his power & 

his creation but his lack of sensitivity to her 

 extended metaphor of God in nature: ‘You inform the dark/ inside 

of stones, the winds draughting in /from this world and that to come’ 

— suggests omnipresence of God - elemental 
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Outcomes Assessment 

Standards 

Making assessment 

judgements 

Assessment for candidates (Appendix 1): 

commentary on assessment judgements 

Assessors should use professional judgement and a holistic approach in deciding whether candidates have achieved the 

Assessment Standards. Candidates do not have to answer every question correctly as they could demonstrate achievement of the 

Assessment Standards across questions. 

 placement of ‘Brute’ at start of line (and capitalised) to highlight 

strength of feeling 

 word choice: ‘but never touch me’ – again, intimacy – lover’s 

reproach 

 

Question 4(b) 

Candidates should correctly identify at least one poetic technique and 

explain its effect. 

 

Possible answers include: 

 extended metaphor: ‘hermit … garden’’ — connotations of Garden 

of Eden/ heaven to show her sense of excusion/ of being lost 

 metaphor: ‘hermit’’ — both a metaphor and yet the truth; idea of God 

‘keeping’ her asserts his ownership while alignment brings in 

ambiguity that he also ‘keeps’ her at a distance – ‘the garden’s end’ 

 word choice: ‘acres — connotations of how vast his garden is – both 

sense of his magnitude and of how impossible it is for her to find him 

 word-choice: ‘wander .. wandering’ — repetition reinforces 

connotations of being lost – of not being able to find her way to him 

 word-choice: ‘were I attuned’’ — connotations of her inability to 

sense him 



Dumfries and Galloway Higher Course Writers 

 

46 

Outcomes Assessment 

Standards 

Making assessment 

judgements 

Assessment for candidates (Appendix 1): 

commentary on assessment judgements 

Assessors should use professional judgement and a holistic approach in deciding whether candidates have achieved the 

Assessment Standards. Candidates do not have to answer every question correctly as they could demonstrate achievement of the 

Assessment Standards across questions. 

 parenthesis: two lines in parenthesis show her speaking to herself – 

first in reproach and then in reassertion 

 metaphor: ‘I keep prepared a room and no one comes’ — formality 

stands out; again, metaphor of her preparedness for God is also a 

statement of her physical environment and the prupose of her life 

 inversion: see above – sense of formal statement 

 enjambment: reflects continuity and movement of her thoughts 

 

 Question 5 (b) 

Candidates should refer closely to at least one example of poetic 

technique and explain its effect. This might include: 

 

 metaphor: ‘Canary …praise’ – image is last of series evoking God’s 

creatures; suggests both Julian’s imprisonment (‘Caged & hung’)and 

her purpose in life (‘to trill your praise’)/ sense of scale almost 

vertiginous-  ‘eaves of the world’ – also a statement of her sense of 

isolation  

 alliteration: ‘canary…caged.. .’  

 word-choice: ‘trill’ — onomatopoeia –evokes small sound of canary 

in face of cosmos 

 italics: ‘He will not come’ — again, her voice gives sense of 

realisation in moment of despair 
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Outcomes Assessment 

Standards 

Making assessment 

judgements 

Assessment for candidates (Appendix 1): 

commentary on assessment judgements 

Assessors should use professional judgement and a holistic approach in deciding whether candidates have achieved the 

Assessment Standards. Candidates do not have to answer every question correctly as they could demonstrate achievement of the 

Assessment Standards across questions. 

 word-choice: ‘poor bloodless hands’ ‘unclasp’ ‘stiffened stone-cold 

knees’ ‘bear me up’ – harsh word-choice for her suffering – physical 

effects of her long vigil searching for God 

 alliteration/assonance: ‘stiffened stone-cold knees’ — as above 

 Simile ‘huge and helpless/ as the harvest moon in a summer sky’ 

effective as it evokes the glowing beauty of the orange moon; the size 

(huge) contrasts with the scale of previous images (canary; 

eaves)/contrasts with image of hung cage of canary in first stanza of 

this section 

 Language is much more positive — suggesting joy — ‘’joy’ ‘summer’ 

 Sound – alliteration/ assonance/sibilance – 

‘his…huge…helpless…harvest…’/’suspended…summer sky’ 

 Repetition – ‘And yet, and yet’ – brings immediacy to experience as it 

comes to her 

 Parenthesis – this is a coda to the poem which brings all the rest into 

context – she must wait for God to come to her; this is the nature of 

faith 

Suggestions in italics could also be used to answer Q.6 – some repetition 

is probably inevitable  
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Assessment task: reading – Visiting Hour 

Outcome 1 

Teacher’s Note: This poem should be unseen before the assessment. 
 

Pupil assessment information: 
 

Read the poem ‘Visiting Hour’ by Norman MacCaig then answer the following 

questions, using your own words as far as possible.  
 

The poem describes the experience of visiting a dying loved one in hospital. 

 

Visiting Hour 

 

The hospital smell 

combs my nostrils 

as they go bobbing along 

green and yellow corridors. 

 

What seems a corpse 

is trundled into a lift and vanishes 

heavenward. 

 

I will not feel, I will not 

feel, until 

I have to. 

 

Nurses walk lightly, swiftly, 

here and up and down and there, 

their slender waists miraculously 

carrying their burden 

of so much pain, so 

many deaths, their eyes 

still clear after 

so many farewells. 

 

Ward 7. She lies 

in a white cave of forgetfulness. 

A withered hand 

trembles on its stalk. Eyes move 

behind eyelids too heavy 

to raise. Into an arm wasted 

of colour a glass fang is fixed, 

not guzzling but giving. 

And between her and me 

distance shrinks till there is none left 

but the distance of pain that neither she nor I 
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can cross. 

 

She smiles a little at this 

black figure in her white cave 

who clumsily rises 

in the round swimming waves of a bell 

and dizzily goes off, growing fainter, 

not smaller, leaving behind only 

books that will not be read 

and fruitless fruits. 

 

Answer the following questions:  

 

You will be asked about the poet’s use of language/poetic techniques and might 
consider: word choice, imagery, tone, syntax, sound, structure… 

 

1 Identify one main purpose of the poem. Explain your answer with close reference 

to the poem. 

2 Poetry can have many audiences. Identify at least one possible audience for this 

poem and explain your answer with close reference to the text. 

 

Read stanzas 1-3 again. 

3 (a) Briefly summarise stanzas 1 - 3 of the poem, using your own words as far as 

possible. 

 (b) Identify two different examples of poetic technique used in this section and 

explain their effect. 

 

Read stanza 4 again. 

4 Stanza 4 contains a description of what the speaker sees as he travels through 

the hospital.   

 

With close reference to two examples of poetic technique, explain how the poet 

creates an effective impression of the nurses and how he creates a contrast 

between them and the speaker. 

 

Read stanza 5 again. 

5 (a) Identify what the poet is describing in stanza 5. 

 (b) With close reference to two different poetic techniques, explain how this 

description is effectively created. 

 

Read stanza 6 again. 

6 Explain how effective you find stanza 6 as a conclusion to the poem with specific 

reference to two examples of poetic technique. 
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Judging Evidence for English: Analysis and Evaluation (Higher) — Reading 
In this Unit assessment support pack, candidates will read the poem ‘Visiting Hour’ by Norman MacCaig and answer the questions that follow. 

 

Outcomes Assessment 

Standards 

Making assessment 

judgements 

Assessment for candidates (Appendix 1): 

commentary on assessment judgements 

Assessors should use professional judgement and a holistic approach in deciding whether candidates have achieved the 

Assessment Standards. Candidates do not have to answer every question correctly as they could demonstrate achievement of the 

Assessment Standards across questions. 

1  

Understand,  

analyse and  

evaluate  

detailed and  

complex written  

texts by: 

1.1  

Identifying and  

explaining the  

purpose and  

audience, as  

appropriate to genre 

 can identify and 

give an 

explanation of the 

purpose and 

audience, giving 

full textual 

justification 

 can infer the 

generic 

conventions of 

texts 

Question 1 (Purpose) 

In response to Question 1, the candidate should identify and explain the 

purpose of the poem, including close textual reference. 

Possible answers include: 

 to discuss the idea of human fragility and mortality 

 to provoke an emotional reaction from the reader – sympathy etc 

 

Appropriate textual evidence should be given in the form of direct 

quotation and/or reference. However, there should be explanation of the 

evidence and not simply quotation/reference. 

Possible references include: 

 to discuss mortality: ‘a withered hand trembles on its stalk’, ’fruitless 

fruits’ 

 to provoke an emotional reaction from the reader — sympathy: any 

appropriate reference from the poem — e.g. ‘eyes move behind 

eyelids too heavy to raise’, ‘I will not feel, I will not feel’ 

 

Question 2 (Audience) 

Candidates should correctly identify at least one possible audience. 
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Outcomes Assessment 

Standards 

Making assessment 

judgements 

Assessment for candidates (Appendix 1): 

commentary on assessment judgements 

Assessors should use professional judgement and a holistic approach in deciding whether candidates have achieved the 

Assessment Standards. Candidates do not have to answer every question correctly as they could demonstrate achievement of the 

Assessment Standards across questions. 

Possible answers include: 

 those interested in poems exploring ideas of mortality 

 those interested in the poetry of Norman MacCaig 

 those interested in modern poetry 

 

Candidates should support their answer with appropriate textual evidence 

in the form of direct quotation and/or reference. However, there should be 

explanation of the evidence and not simply quotation/reference. 

1.2  

Identifying and  

explaining the main  

ideas and supporting  

details 

 can show full 

understanding of 

most of the 

relevant points 

 can infer from the 

written text, 

drawing on 

appropriate 

evidence 

Question 3 (a) 

Possible answers include: 

 poet/speaker travels through hospital on his way to Ward 5 and 

reflects on the illness/death that surrounds him as well as his own 

feelings about the situation he and his loved one is in. 

 

Question 5 (a) 

Candidates should identify that the description is of the female patient  — 

her appearance and the fact she is lifeless and close to death 



Dumfries and Galloway Higher Course Writers 

 

 52 

Outcomes Assessment 

Standards 

Making assessment 

judgements 

Assessment for candidates (Appendix 1): 

commentary on assessment judgements 

Assessors should use professional judgement and a holistic approach in deciding whether candidates have achieved the 

Assessment Standards. Candidates do not have to answer every question correctly as they could demonstrate achievement of the 

Assessment Standards across questions. 

1.3  

Applying knowledge  

and understanding of  

language to explain  

meaning and effect in  

depth and detail,  

using appropriate  

critical terminology 

 can clearly identify 

and analyse 

various features of 

a writer’s use of 

language and its 

effect 

 can use full textual 

reference or 

quotation to 

support 

statements 

Question 6 

Candidates should argue whether or not they find stanza 6 effective. 

Candidates should make specific reference to at least two examples of 

poetic technique from the poem. 

Possible answers include: 

 Effectively conveys theme – mortality – through final line ‘Leaving 

behind only/ books that will not be read/and fruitless fruits’. May also 

reference oxymoron –  ‘fruitless fruits’ – reflect feelings of 

futility/vulnerability/helplessness 

 Language is negative – reflecting speaker’s feelings throughout and 

tone of the poem 

 Effective structure –poem has been structured around the ‘visiting 

hour’. Now the visiting hour is over, yet the thoughts of death and 

futility remain 

 

Candidates should show their ability to apply knowledge and 

understanding of language to explain meaning and effect by answering at 

least two of the following three questions correctly. At least two different 

poetic techniques should be analysed. 

 

Question 3 (b) 
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Outcomes Assessment 

Standards 

Making assessment 

judgements 

Assessment for candidates (Appendix 1): 

commentary on assessment judgements 

Assessors should use professional judgement and a holistic approach in deciding whether candidates have achieved the 

Assessment Standards. Candidates do not have to answer every question correctly as they could demonstrate achievement of the 

Assessment Standards across questions. 

Candidates should correctly identify at least one poetic technique and 

explain its effect. 

 

Possible answers include: 

 

• enjambment – ‘combs my nostrils’ – combs emphasises smell 

• synecdoche – ‘my nostrils/as they go bobbing along’ – nostrils rather 

than whole man represent absurdity of situation – reflects feelings of 

disbelief. Also emphasises the ‘hospital smell’ 

• word choice - ‘green and yellow corridors’ – has connotations of 

illness;  ‘corpse’, ‘heavenward’ – idea that death is dominating 

speaker’s thoughts/mind 

 

Question 4 

Candidates should correctly identify at least one poetic technique and 

explain its effect. 

Possible answers include: 

 repetition: ‘here and up and down and there’ – effectively conveys 

surroundings – nurses are ever present and everywhere the speaker 

looks 

 repetition: ‘so much’, ‘so many’ – emphasises the volume of patients 

nurses deal with and the volume of deaths they encounter 
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Outcomes Assessment 

Standards 

Making assessment 

judgements 

Assessment for candidates (Appendix 1): 

commentary on assessment judgements 

Assessors should use professional judgement and a holistic approach in deciding whether candidates have achieved the 

Assessment Standards. Candidates do not have to answer every question correctly as they could demonstrate achievement of the 

Assessment Standards across questions. 

 word choice: ‘miraculously/carrying their burden’ – miraculously 

suggests admiration for strength of nurses while ‘slender waists’ 

emphasises their fragility. Effectively shows contrast between their 

responses to death and the speaker’s own as, thinking back to stanza 

3, he struggles to control his emotions while they remain controlled - 

‘eyes still clear’.  

 

Question 5 (b) 

Candidates should refer closely to at least one example of poetic 

technique and explain its effect. This might include: 

 metaphor: ‘She lies/ in a white cave of forgetfulness.’ – The white 

cave refers to the curtains surrounding the hospital bed enclosing the 

woman and isolating her from the outside world.  

 word choice: ‘forgetfulness’ – implies some kind of disconnect – 

ambiguous as could suggest woman has been forgotten about or that 

she is the one who has forgotten as she has lost consciousness. 

 metaphor/word choice: ‘A withered hand/trembles on its stalk’ – 

woman is compared to dying flower – suggests fragility of human 

condition – life/beauty temporary 

 metaphor/alliteration: ‘a glass fang is fixed,/not guzzling but giving’ 

– IV drip – ‘fang’ has connotations of pain, fear, vampires, horror – 

reflect speaker’s own feelings towards situation, 
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Outcomes Assessment 

Standards 

Making assessment 

judgements 

Assessment for candidates (Appendix 1): 

commentary on assessment judgements 

Assessors should use professional judgement and a holistic approach in deciding whether candidates have achieved the 

Assessment Standards. Candidates do not have to answer every question correctly as they could demonstrate achievement of the 

Assessment Standards across questions. 

 metaphor: ‘the distance of pain’ – reflects feelings of 

futility/helplessness as despite the lack of physical distance, the 

speaker is unable to help/heal the woman. Similarly she is unable to 

help him. 

 


